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Pupils with Social Communication Difficulties/Autism
POLICY DOCUMENT

1. Philosophy:

Pupils who have a diagnosis of Autism/Social Communication Difficulties are referred by Wirral LA to Orrets Meadow School. 
The children referred to us may experience a moderate learning difficulty, or be considered of average ability.  However their language and communication skills, show a discrepancy with other levels of attainment and will be impacting significantly on their development. Many of the children have a diagnosis of Autistic Spectrum disorder. 
Whilst much work is provided on an individual basis, the underlying focus in all aspects of the curriculum for pupils with Autism or Social Communication Need, is on social communication, working and participating as part of a group and a class, and addressing issues surrounding flexibility of thought. 

Aims for pupils with an Autistic Spectrum Condition/Social Communication Need:
· To be a specialist provision for children with social communication difficulties, including those diagnosed with an Autistic Spectrum Condition.


· To recognise and assess the nature of a child’s communication difficulty including those with an ASC, and meet those needs on a detailed and individual basis.


· To develop children’s ability to communicate functional needs.


· To develop children’s ability to communicate within a social context.

· To address additional needs frequently associated with speech, language or communication difficulties, including emotional needs.


· To provide access to the National Curriculum which takes into account particular learning profiles and needs.


· To enable children to reach their full potential in literacy and numeracy whilst taking into account the nature of their communication difficulty.


· To maintain a continuous review of placement suitability.


· To liaise closely with parents and other agencies involved with the child.

· To teach life skills to support their integration into society and support them in every day life. 

Pupils with Autism/Social Communication Difficulties & The National Curriculum:
All the children follow the same National Curriculum programmes of study in two year cycles, as their peers (year group).  However, inevitably a greater proportion of time may be spent on communication activities and thus sometimes less on in-depth study of foundation subjects.  Within all aspects of curriculum, language and communication, and addressing ASC specific needs will form a key focus.

Special Educational Needs:
I. Some of our pupils are considered to have a moderate learning difficulty or they might be of average ability, but whose attainments are being significantly affected by their communication difficulties.  Whilst most attainments may be in line within these ranges, there will be a significant discrepancy with their ability to use language or communicate effectively.

ASD children in Orrets Meadow predominantly present with a social communication disorder. Some of these are communication and cognitive difficulties of a global nature, whilst others are specific speech and language disorders.  These include:
a. Autistic Spectrum Conditions including Asperger’s Syndrome.
b. Social Communication Disorders without specific diagnosis.
c. Semantic/Pragmatic/Receptive language difficulties.
d. Occasionally specific expressive difficulties e.g. significantly delayed or disordered language.


II. IEP:


· All children with Social Communication Needs will be given an Individual Education Plan, appropriate to their needs it will address the areas; communication, social interaction, flexibility of thought and behaviour, daily living skills, eating and meal times and sensory intergration so that the triad of impairment (Wing 1989) will be addressed. This will be evaluated and updated termly. Individual Education Plans are shared with parents and other professional. 
·  IEPs should include a baseline description, and where there is a broad target specific examples of desired outcomes, particularly with regard to flexibility of thought targets.  

· For the most part the targets for these will be drawn from:
1. Assessment information (see Assessment, Recording & Reporting section) including that given by the speech therapist
2. The school’s own sensory checklist.

· Strategies can be highlighted on IEP proforma , with specific individual strategies added. 

NB Sensory difficulties can be addressed here as well as on the school ASD specific assessment completed at the beginning of each school year or when the child arrives as a baseline.


· The following difficulties often associated with difficulties in speech and language or communication  are also clearly addressed by the above.
  a. play skills
  b. co-operative skills
  c. fine and gross motor skills
  d. attention and perception
  e. self-help skills
  f. social/emotional understanding.


III. Differentiation
Due to the nature of IEPs and the school’s planning systems for delivery of the curriculum, individual needs are always taken into account. All subjects are planned for, taking into consideration individual and group attainment and targets, in relation to P scale/National Curriculum Levels.


IV. Schemes of Work:
The children follow the same National Curriculum content and units of work as their peers in the main school.

Within all subjects, there will always be a strong focus on language and communication aspects.

Particular note is taken of difficulties experienced by children with an autistic spectrum condition, in relation to abstract thinking and higher reasoning skills, especially affecting for example, aspects of literacy, numeracy and science problem solving, history, geography or religious education. Also in understanding beyond the literal, and aspects of humour.

Support for all these aspects is written into the literacy and PSHE schemes of work, profiles and check lists, which highlight and break down specific skills that may need to be supported within all aspects of the curriculum. We cover these in our additional need groups each lunchtime. 

This also supports colleagues in the main school who may have a child with some communication difficulties in their classes.

Children with Asperger’s Syndrome or a Speech and Language Disorder are frequently affected by difficulties with motor skills, and spatial awareness.  They are often supported with motor skills sessions, with advice given by an Occupational Therapy, where this is available. The staff have also had training in Occupational Therapy interventions which will take place during group time. 
V. Teaching and Learning Strategies:

It is the intention of Orrets Meadow to maintain and support qualified and specialised teaching staff, by a continued sharing of knowledge and in-service.


The Orrets Meadow team (including teaching staff, Learning Support Assistants, Support Assistants, interested mainschool staff and contributing speech therapist/assistant where possible) meet at least termly, to share and develop policy and practise and offer support and strategies for individual children or classroom difficulties. 

It is the intention of staff that under the direction of the classteacher and with advice from the speech therapist the individual language and education programmes are delivered as a team approach.

Expressive, receptive and thinking & reasoning skills will be targeted specifically using a variety of resources and strategies. It is always the intention of staff however, to present or assist generalisation of skills within as functional a situation as possible.  As such, tabletop activities or language exercises will be reinforced during play activities, visits out or other aspects of curriculum.

For children with a social communication difficulty an eclectic but informed approach is undertaken. A visual and structured approach is taken both for individuals where required and for whole groups. 

Within this there may be individual children who require even more specific approaches, such as a more formal ‘TEACCH’ based approach, with individual timetables and rewards, a nurturing, therapeutic approach to anxieties, regular use of the sensory circuit or Picture Exchange Communication System (PECS) for communication.  These will be part of their IEP. 


All classes maintain a structured timetable with preparation given to changes within this.  Timetables are displayed using consistent, symbols and written words, across the school.

Work is all delivered as visually as possible with an emphasis on multi-sensory experiences (though taking into account any hypersensitivity).

In the youngest class, work is delivered through developmental play.  Whilst structured activities are laid out, much work goes on through following the lead of the children and modelling appropriate language/interactions and responses. There is also an emphasis on communication being a positive and rewarding experience.

As children move through the classes, a combination of structured play through to a more formal curriculum will take place.

 Difficulties with emotions, social understanding, conversational and semantic roles and narratives will be taught through specific programmes such as Emotional Literacy Programme  or Social Stories, as well as reinforced through literacy and daily interactions.  


VI. Key Principles Agreed By Staff 
           (-as indicators of communication friendly environment).

· Training:   Evidence of available relevant information/course/staff meeting attendance
· Pupil Awareness Raising:  Evidence of open discussion about variety of needs/ buddy systems/ strong PSHE culture
· Environment: Visually explicit/informative.    Possibility to create own space.
· Ethos: flexibility/nurturing/time out and transition times/celebrating difference. “Being fair does not mean treating everyone the same”.
· Sensory Issue Awareness: Making allowances e.g. using pens rather than pencils, issues surrounding smells/bells/foods sensitively understood and supported. Using whole school agreed class planners for sensory diet planning. 
· Being clear and explicit: Clear routines, Explaining the obvious, Give clear precise instructions, support instructions with visual cues. Being clear what to do, as well as what not to do. 
· Prioritise Need: Work on key points, focus on social OR academic, let some behaviours go, Clearly focused in IEP.
· Social/Communication Issues Taught: IEP, Circle times, Social stories, (behaviour seen as communication not seen as bad behaviour), speech therapy.  
· Support with Processing and Language Skills: Time given for processing and preparation for transitions.
NB (See also Teaching and Learning Policy and Appendices to this document)

 Assessment, Recording & Reporting:
a. Mode of Assessment: Children with Social Communication Needs at Orrets Meadow will be assessed using a variety of strategies dependent upon need.
Assessment will include some or all of the following, dependent upon area of need. 
   
· Records of assessments will be kept in a child’s individual record file.

Speech Therapy Assessments
· The speech therapist’s assessments will also be discussed and used in preparing individual programmes.    e. Articulation Test
  f.  Thanet test of reasoning

 b. Period of Assessment:  Each class will have assessment files and these will hold information on individual children.   

2. Equal Opportunities:
Children will be included as part of all aspects of the school life, irrespective of language or communication difficulty, disability, gender or creed.  Where children require alternative means of communication, e.g. Makaton signing, this will be provided.  Where English is a second language, the home language will be respected and advice sought in meeting the child’s needs.


3. Home/School Links:
The staff are aware of the importance of school and families working together to provide consistent and joint support to children with Autism/Social Communication Difficulties.

Staff are willing to meet parents to discuss any subject which may be concerning them. Workshops are organised to assist with behaviour management, speech and reading, understanding of Autism and useful addresses and contacts passed on to parents.

Home/School books are used to maintain contact with home on a regular and informative basis. The bus escorts support home/school communication, as well as an open policy for parents or school to ring each other to communicate. 

Children have homework in line with the school’s homework policy.


4. Use of Support Staff:
a. Teaching Assistants are seen as vital members of the staff team, responsible for delivering under the direction of the teacher various aspects of individual and group education programmes.

Where therapy is not directly indicated advice is given to the teacher with a view to classroom language and communication work.

c. Occupational Therapist/Physiotherapist – advice will be sought from an OT or physiotherapist for individual children experiencing gross or find motor difficulties, where this is available.  Sometimes this is included in a child’s statement.  On rare occasions regular treatment will be given, or advice will be given to the class teacher. This is usually bought in by the school as Authority support is difficult to attain. A visiting O,T. Particularly supports work on sensory needs. 

d. Team Around a Family – sometimes a child may be put forward for Team Around a Family meeting for support/advice.  The agencies that maybe involved include speech therapist, occupational therapist, school paediatrician/nurse, educational social worker & complex special needs team member.  

5. Continuity & Liaison:
Children enter Orrets Meadow from a variety of different placements such as mainstream school, complex learning difficulty school and Bases in mainstream.  Whilst children will be allocated by the Wirral Special Needs Allocation Panel every effort is made for a member of Orrets meadow staff to visit a child before entry to the school.

This will serve a double purpose of ascertaining suitability as well as enabling smoother transfer for the child.

Whilst individual staff maintain and pass on individual children’s records, it is the responsibility of the classteacher to ensure a working knowledge of children’s progress within the classroom.

As year 6 pupils prepare to transfer to secondary placement, preparation for smooth transfer will be made with the receiving school.
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