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This statement details our school’s use of pupil premium and recovery premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Orrets Meadow School

	Number of pupils in school 
	94

	Proportion (%) of pupil premium eligible pupils
	67% 63/94
57 – FSM
2 LAC 
4 PLAC

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	Every July - 2026, 2027, 2028

	Statement authorised by
	C Duncan

	Pupil premium lead
	C Duncan

	Governor / Trustee lead
	C Cooper


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£93,045 (Sept 25) 

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£93,045


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	All pupils who attend Orrets Meadow are classed as vulnerable due to their SEND needs, however some face more disadvantages than others. Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress from their baselines across all subject areas. We also consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. 
High-quality teaching is at the heart of our approach, with a focus on areas in which our SEND pupils require the most support. This has been proven to have the greatest impact on closing the disadvantage attainment gap, while simultaneously benefiting less-disadvantaged pupils.
Our approach is responsive to common challenges and individual needs and the approaches we have adopted complement each other to help all pupils excel.
Our aim is for all pupils at Orrets Meadow, of whom all have SEND, will make expected progress in reading, writing and maths, through quality first teaching and increased opportunities for reinforcement of learning at home. We aim for more disadvantaged pupils to have access to a wide range of interventions in schools to meet their SEND needs, identified in their EHCPs.

We aim to provide an intensive pastoral support service for pupils and parents and we aim to close the gap between the more and less advantaged pupils’ attendance at school, to enable them to experience the full learning experience at Orrets Meadow.

We aim to facilitate pupils accessing a wide range of enrichment experiences both in and out of school, which will positively impact on their academic achievement and well-being.

The Senior Leadership Team, governing body and MAT Executive Team will review pupil progress data termly to assess the impact of Pupil Premium strategies. Interventions will be adapted based on ongoing assessment and feedback to ensure maximum impact. Annual evaluation of strategy outcomes will inform future planning, ensuring continuous improvement.
This strategy represents our commitment to equitable education, ensuring that every pupil has the opportunity to succeed and reach their full potential.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Outcomes and progress of the pupils are significantly affected by their SEND and home life. On entry to school all families have a visit from our Home school link worker and are assessed on how much support they will require going forward. In Sept 2025 visit feedback shows that 30 out of 94 pupils (32%) require monitoring visits and regular support from Michelle to reduce barriers home life presents. Wide range of issues present and require support, including; adult mental health, domestic violence, housing issues, debt, fostering support, furniture/white goods for homes, home conditions, family relationships and food and clothing banks. Parents are reluctant to seek support so building a relationship with home school link worker is key. Parents struggle to take pupils to speech and language clinics so they are now held within Orrets Meadow.

	2
	Increased numbers of pupils with complex needs, including; Moderate and more severe learning difficulties, speech and language, social communication, poor working memory, attention difficulties, motor skills, social emotional and mental health/trauma. The school over time is becoming more complex and school provision needs to meet the increasingly complex needs of the pupils. 

Speech and language difficulties is identified as an increasing more complex areas for pupils on entry to Orrets.

Reading - In Sept 25, out of 94 pupils, children are baselined as working:
Steps = 45 (49%)
Y1 = 23 (24%)
Y2 = 22 (23%)
Y3 = 4 (4%)

Writing - In Sept 25, out of 94 pupils, children are baselined as working:
Steps = 55 (59%)
Y1 = 34 (36%)
Y2 = 23 (3%)
Y3 = 2 (2%)

Maths - In Sept 25, out of 94 pupils, children are baselined as working:
Steps = 43 (44%)
Y1 = 36 (39%)
Y2 = 12 (14%)
Y3 = 3 (3%)

Additional Needs – Pupils percentages Sept 25
SplD = 26%   MLD = 74%
ASD = 81%
ADHD/ADD = 49%
SEMH = 17%
SLCN = 77%
Medical issues = 16%
Dyspraxia = 28%

SHUE survey
46% of pupils responded they worry about different issues all the time.

	3
	Limited life experiences and opportunities to join in enrichment opportunities due to their SEND. Parents and children often have the belief their child cannot do it due to them having low independence skills, low self esteem and low engagement in community activities, including clubs outside of school. School has to try and get children in school time to engage in as many enrichment activities as possible to ensure their independence and self esteem develops and they go on to join in their community in the future.

Autism Tracker data – area highlighted as being an area to develop – July 25
Independence and Community participation – 73/93 (79%)
Emotional understanding and self-awareness – 17/94 (18%)


	4
	Attendance in school – 3 of the pupils have been previous school refusers (EBSA) before they attended Orrets and some parents before they attended Orrets had low expectations for pupils to attend school daily. 

Attendance – July 25 – 93 pupils
Girls (21) – 94.9%
Boys (72) – 96.2%
FSM – 95.57%
Non-FSM = 96.45% 
PA – 8.5%

	5
	Parental engagement is difficult as no school gate and many parents have SEND. The majority of our pupils do not live locally and travel in to school and home each day on LA transport. Many parents do not drive or own a car. Home school link worker offers a range of parent meetings and courses but engagement is low with feedback saying they are unable to attend due to a range of issues including being in work. Parent evenings are offered in a variety of formats including in person and over the phone. Home school communication books are key for keeping parents and school informed. Parents are able to email HT and school office if support is required. Many parents describe to home school link worker that they had poor experiences when they attended school as a child, or when their child attended their previous school, they did not have a positive experience, therefore confidence in school has to develop through positive experience. 



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved numbers of pupils making at least expected progress in reading, writing and maths, including disadvantaged pupils
	Data sheets, cohort plans, reading, writing and maths tracker sheets and pupil progress meetings will show expected progress is made by all pupils and disadvantaged pupils.

	Increase overlearning and reinforcement in reading and maths at home and school.
	Increase in reading ages and mental maths for all pupils and disadvantaged pupils. Parents enable pupils to access home learning programmes – Bug Club, Mathletics, Purple Mash and Nessy at home to overlearn what is taught in school. Daily probes and reading homework is carried out by parents with all pupils who able to access them, with help guides on the school website to support parents. 

	Pupils access a wide range of interventions to meet their SEND needs, including speech and language, social, life skills and trauma informed interventions.
	As their SEND needs are being addressed, PP pupils make expected progress or exceed their targets set in R,W,M.
Systems will show pupil progress in terms of social, life and emotional skills on the attention autism tracker, Shue survey and emotional and well-being tracker. 
Orrets Meadow will have a wider range of interventions for the increasing difficulties pupils are presenting with, including: speech, language, social, life, mental health and trauma.
A referral system is in place for pupils displaying trauma and trauma informed interventions are in place to support pupils’ needs. Wellbeing assessment shows improvements in pupil wellbeing and reduced trauma due to interventions implemented.
Welcomm data shows pupils, including disadvantaged, are making good progress from their baselines on entry and annual testing.

	An intensive home school link service is provided by Orrets to support pupils and/or parents, identified by school as vulnerable or in need.
	Parents indicate there are strong links between home and school and support is received for a wide range of needs, both for themselves and their child.
Children are provided with pastoral care, guidance and support to raise self-esteem and develop skills of resilience, independence and perseverance.
Behaviour incidents are reduced in school due to behaviour support in the home.

	To improve attendance levels for all our pupils, particularly disadvantaged pupils.
	By 2027/28:
· Sustained high attendance figures compared to local, NW and national data, demonstrated by overall attendance rate being at least 96% for all pupils and for disadvantaged pupils.
· Overall PA reduces from 8% to 6%
· Attendance of identified PP pupils increases and the gap between PP and non-PP narrows.

	Independence and Community participation and emotional understanding and self-awareness of pupils develops for all pupils, particularly disadvantaged through engagement in a wide range of extra-curricular activities and experiences.
	By 2027/28: 
Autism tracker shows a % decrease in the following areas for pupils to develop:
Independence and Community participation – 60%
Emotional understanding and self-awareness – 10%
· Pupil surveys reflect increased enjoyment in school and improved attitudes to learning, particularly disadvantaged.
· Social skills, independence, perseverance and team work are developed and reflected in autism tracker.
· A wide array of extra-curricular activities and experiences are available to all pupils, but particularly disadvantaged pupils with increased participation.



Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 11,400 (1 day a week Private SALT used for language development)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	All teachers and Tas trained to assess pupils with Welcomm materials so a baseline is achieved and progress is tracked and evaluated annually.
Training for staff to ensure assessments are interpreted and administered correctly.

Teachers and Tas are guided by SALT to target gaps in pupils’ language identified by Welcomm with effective activities.

Targeted small intervention groups for targeted language development.

SALT observes teachers/Tas delivering programme and identifies strengths and ways forward.

SALT delivers whole staff CPD on language development and strategies to develop.
	EEF – Supporting communication and language in the Early Years

Specialists modelling and working alongside staff has greater impact on student progress from staff surveys.

There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Teaching and Learning Toolkit | EEF

Speech and language are one of the main barriers to pupils progressing in reading, writing, maths and the wider curriculum.
Speech and language data shows that if gaps in language are targeted then progress is accelerated.

EEF small group tuition, small group tuition | EEF (educationendowmentfoundation.org.uk)

Strong foundations in the first years of school - GOV.UK

Giving every child the best start in life - GOV.UK


	1, 2



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 38,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Quality first teaching for all pupils
· Each class has a teacher, L3 TA and L2 TA to support teaching and learning of 10/11 pupils in class.
· TA CPD is ongoing for Reading, Writing, Maths and language development by subject leads and Salt.
· Maths and English lead receive half termly high quality CPD from independent specialists and MAT.
· Teachers receive a programme of high quality CPD from independent trainers and school leads in phonics, reading, writing and maths.
· Maths and English are high priority on school development plan and CPD plan.
· Pupil Progress meetings track progress of PP pupils and appropriate, timely interventions are put in place.
	· EEF guide to pupil premium – tiered approach – teaching is the top priority, including CPD.
· Sutton Trust – quality first teaching has direct impact on student outcomes.
· Training and supporting highly qualified teachers deliver targeted support.
	1,2

	Purchase web-based programs to be used in school at home.
· Bug Club
· Purple Mash
· Mathletics
· Nessy
	EEF toolkit – parental engagement

EEF guide to pupil premium – targeted academic support

EEF – digital technology – clear evidence technology approaches are beneficia for writing and maths practice.
	1,2,5

	· Private and NHS Speech and language specialist - to improve speech sounds, vocabulary acquisition and conduct assessments for disadvantaged pupils who have relatively low spoken language skills. We now have 3 therapists working for 2 full days in school (1 day NHS and 1 day privately bought in)
	Targeted speech and language interventions by trained therapists can have a positive impact on attainment. In class interventions will also be conducted under the advice and guidance of the team.
Oral language interventions | EEF (educationendowmentfoundation.org.uk

	2

	· HLTA delivers SALT interventions 3.5 days a week to pupils identified as in need. 
· Speech and language therapist supports HLTA to plan and deliver speech interventions
· Speech and language therapist (2 days a week – NHS speech 1 day a week, Private SALT for language development – 1 day a week) 
· Targeted Speech support
· Social skills

	· EEF – oral language interventions consistently show positive impact on learning.
· High quality small group interventions
· Specialist therapists will train up staff they work with in school, therefore upskilling them and increasing their knowledge.
· Specialists lead CPD sessions and clinics with individual pupils and staff.
· Proven interventions are used, with evidence supporting the development in social skills, speech and language, behaviour and mental health.
· EEF – social and emotional learning – improves interaction with others and self -management of emotions – impacts on attitudes to learning and social relationships in school, which increases progress in attainment.
	1,2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 44,500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Full time Home School Link Worker (£41,270)
· HSLW contacts all new families as join, finds out needs and circumstances and offers support. Consent form filled in.
· Register of families and level of support required.
· PP families receive a weekly call off HSLW and offers of support.
· Home visits
· Signposting for support
· HSLW attends TAF, CIN, CP meetings
	Parent surveys 

Decrease in numbers of families in CIN, CP due to increase in families accessing early intervention from home school link worker.

Dedicated person in the role, who builds a relationship where the parents trust them and feels they will listen to them and provides them with the support they require, leads to improved relationships with school and home lives for the whole family.

EEF toolkit– Parental engagement
	1,5

	· HSLW phones families at 9am if pupil not in school and offers support.
· HSLW will pick up child from home if required.
· HSLW works closely with attendance officer, pupils below 96% are identified and protocols followed.
· Embedding principles of good practice set out in the DfE’s guidance on working together to improve school attendance.
	Attendance data

Data shows pupils with highest attendance make the most progress at Orrets, due to increased opportunities for overlearning and access to a personalised curriculum.
Dedicated person who monitors attendance and who has a good relationship with parents is most effective at ensuring good pupil attendance.

The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
	1,4

	· Cultural capital experiences promoted in the curriculum.
· Essential experiences built into Dimensions curriculum
· Minibus to transport pupils across Wirral and beyond.
· Reduction in cost of trips for PP
· Residential trip cost is greatly reduced for PP
· Sports events promoted to PP are encouraged to attend
· Outdoor learning encouraged
· Fund in school to support experiential opportunities for children across the school to develop character and build cultural capital.
· Access to MAT Character Development Framework and enrichment opportunities aligned to MAT values of Collaboration, Expression, Citizenship and Inspiration
	Learning is contextualised in concrete experiences and language rich environments.

Ofsted research (2019) places emphasis on improving cultural capital, particularly for disadvantaged pupils.
Pupil surveys reflect greater enjoyment and engagement in school.

Enrichment activities offer children a context for leaning and a stimulus to trigger their interest which can be evidenced in pupil books and data.

SHUE data
EEF – sports participation increases educational engagement and attainment.
EEF – outdoor adventure learning shows positive benefits on academic learning and self -confidence.

Pupils have opportunities that take them beyond their lived experiences and builds cultural capital


	3

	· Trauma informed lead appointed (TLR3)
· Whole staff CPD on trauma informed practice from external specialists and TLR3
· Assessment tool to assess pupils identified in pyramid of need to ensure targeted support for emotional and well- being needs.
· Internal referral system created
· Emotional tracker created to track impact of interventions
· New interventions introduced to widen trauma support – Apprenticeship L% TA in Emotional support, Elsa, Play Therapist, Next Steps Drawing and talking, Feeling detectives – key Tas lead.
· Parent courses and leaflets on trauma
	EEF - IMPROVING SOCIAL AND EMOTIONAL LEARNING (SEL) IN PRIMARY SCHOOLS

Recommendation 1 -Teach SEL skills explicitly 

Recommendation 2 - Integrate and model skills through everyday teaching 

Recommendation 3 - Plan carefully for adopting a SEL programme

Recommendation 4 - Use a ‘SAFE’ curriculum: Sequential, Active, Focused and Explicit

Recommendation 5 - Reinforce SEL skills through whole-school ethos and activities

Recommendation 6 - Plan, support, and monitor SEL implementation


	2

	· Parental engagement events to support pupils’ wellbeing and academic attainment – Pupil parent look at books, Showcase learning events.
	Parental engagement | EEF
	All

	· Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All


Total budgeted cost: £ 93,900
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Challenges
	Impact 

	Outcomes and progress of the pupils are significantly affected by their SEND and home life.
	July 24 – Data is as follows;
Y1 Phonics – 1 entered but did not achieve the phonics standard.
Y4 multiplication – 0 entered.
KS1 – all working below the standard
KS2 – Reading – 4 achieved the standard
           Spag – 2 achieved the standard
           Maths – 1 achieved the standard
July 25– Data is as follows;
Y1 Phonics – 0 entered as cohort too low on entry.
Y4 multiplication – 0 entered as too many with poor working memory and coordination and anxiety SEND.
KS2 – Reading – 3 achieved the standard
           Spag – 3 achieved the standard
           Maths – 1 achieved the standard
Full range of online programs being used by all pupils in school and at home. Parents supported on how to use them through parent workshops.

Progress of Y6 pupils by end of July 2025 – 33 
children (2 retained a year)

% Year 6 pupils who made expected Orrets Meadow Progress from their baseline on entry:
Reading = 97% (32/33)
Writing = 79% (26/33)
Maths = 97% (32/33)

% Year 6 pupils who made more than expected Orrets Meadow Progress from their baseline on entry:
Reading = 73% (24/33)
Writing = 64% (21/33)
Maths = 70% (23/33)

Expected progress is the individual’s agreed number steps of progress per year while at OM. 


	Increased numbers of pupils with complex needs, including speech and language, social communication, poor working memory, attention difficulties, motor skills, social emotional and mental health.
	July 24 –Together Trust ensures our sensory provision is of the highest standard – evidenced by our Advanced Autism Accreditation. Sensory therapist carries out sensory assessments and produced reports which are shared with parents. She delivers interventions to support sensory regulation. HW is carrying out interventions on speech, social skills, lego therapy with targeted children. Working closely with therapist to deliver additional speech support under her instruction.
July 25 – All pupils screened for WELCOMM across the school and intervention put in place daily in 4 week blocks to target the gaps – data shows above expected progress across the school due to intervention. Reflexology sessions are given weekly, in term blocks to children to support them with a wide range of SEND. See class Welcomm progress data sheets.

	Limited life experiences and opportunities to join in enrichment opportunities due to their SEND.
	July 24 – All children attend school trips with funding not being the barrier. Forest Schools embedded across the school – each class has 7 weeks and gains Forest school awards. Wide range of enrichment activities available – see Facebook. 22 out of 22 children took part in the residential trip to Barnstondale, partially funded by pupil premium.
July 25 -as above – 35 pupils attended Barnstondale which is a huge accomplishment due to the complexity of need and anxiety/separation issues in this cohort. Forest school continues. FB shows the vast number of trips the pupils attended this year to develop social, life and confidence skills.

	Disadvantaged pupils have lower attendance due to low importance of school for some parents.
	July 25 – Attendance for the year was 95.8%. Home School link worker supports pupils and parents with    attendance. DfE phoned Orrets Meadow for good practice as attendance in a special school is very high against national.

	Parental engagement is difficult as no school gate and many parents have SEND.
	July 25 – Home school link worker employed full time and supporting parents at home, attending all        meetings, supporting pupil attendance and signposting parents. Full range of coffee mornings. We have introduced children show their parents their books in the Autumn and Summer Term to improve engagement in learning – 97% attended both sessions.




Externally provided programmes
	Programme
	Provider

	Purple Mash
	2 Simple

	Bug Club
	Pearsons

	Mathletics
	3P Learning

	Nessy
	Nessy Learning Ltd

	Trauma Informed Practice
	Merseyside Violence Reduction Partnership

	Speech and Language Therapy
	Wonderful Words
NHS

	Reflexology
	Harmony Holistics

	Mental Health Support
	MHST



8
