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Section A: School Aims and Implementation

Orrets Meadow School is dedicated to empowering every child to achieve their best academically, emotionally and socially. 

A.1 Our Core Aims

We aim to ensure that all pupils:

· Achieve Aspirational Progress: Access specialised, high-quality adaptive teaching that enables them to acquire essential knowledge, functional life skills, and concepts necessary for their future independence.

· Experience a Relational & Nurturing Ethos: Flourish within a culture of care, mutual respect, emotional regulation, and safety, where every step of individual effort is celebrated.

· Develop Active Agency & Community Belonging: Grow into confident, resilient, and caring members of our school, their local communities, and wider society.

A.2 Delivering Our Ethos 

Orrets Meadow School delivers these aims through:

· High-Quality Specialist Pedagogy: Delivering dynamic, evidence-informed adaptive teaching across our bespoke Early Steps and Tailored Steps curricula to scaffold learning and build cumulative mastery.

· Specialist & Accessible Environments: Providing well-resourced, low-arousal, visually structured, and sensory-rich learning environments designed to reduce cognitive load and promote emotional regulation.

· Relational Values Integration: Embedding the Orrets Meadow Core Values across all aspects of daily school life:

Work Hard  |  Be Nice  |  Never Give Up

· Core Character Pillars: Actively promoting and modelling five fundamental values in our daily practice:

· Responsibility: We take ownership of our actions and choices, guided by relational support.

· Honesty: We cultivate trust, fairness, and transparent communication across our school community.

· Aspiration: We maintain high expectations and positive attitudes toward what every neurodivergent learner can achieve.

· Respect: We honour individual identity, diversity, sensory needs, and personal boundaries.

· Compassion: We embed empathy, kindness, and trauma-informed understanding into all peer and adult interactions.

· Co-Productive Family & Community Partnerships: Building strong, collaborative partnerships with parents, carers, health specialists, and local authority partners to ensure holistic, wrapped-around support for every child.
Section B: Inclusion Policy Introduction & Vision
"Inclusion is seen to involve the identification and minimising of barriers to learning and participation, and the maximising of resources to support learning participation." Index for Inclusion

At Orrets Meadow School, as a specialist SEN provision where 100% of pupils hold an Education, Health and Care Plan (EHCP), inclusion is not just an approach; it is the foundation of our entire ethos. Successful inclusion means that every pupil:

· Feels physically and emotionally safe, understood, regulated, and valued within our school community.

· Makes outstanding holistic progress relative to their individual starting points—academically, socially, emotionally, and functionally.

· Encounters high ambition, experiencing joy, success, and full participation in lessons, sensory times, social breaks, and enrichment activities.

· Develops a positive sense of self-worth, agency, and confidence as a lifelong learner.

Inclusive practice at Orrets Meadow is the collective responsibility of the entire school community, permeating all aspects of our relational culture, physical environments, and bespoke curricula.

Section C: Meeting Diverse Needs

To fulfill our core vision, Orrets Meadow School proactively identifies and addresses the complex, overlapping needs of our pupils through an asset-based, needs-led approach. We achieve this by:

· Holistic Monitoring: Systematically tracking academic attainment, sensory regulation, emotional well-being, and personal development.

· Bespoke Provision Mapping: Utilising deep knowledge of each pupil’s profile to design targeted adaptations, Individual Education Plans (IEPs), and therapeutic interventions.

· Overcoming Barriers: Identifying environmental, communication, sensory, or systemic barriers to learning and adapting practice immediately (diagnosis-neutral).

· Strategic Resource Deployment: Deploying specialist staffing, low-arousal environments, adaptive resources, and co-educator support to match individual levels of need.

· Relational Family Partnerships: Maintaining close, transparent communication with parents and carers, offering Early Help and mutual support through our Home School Link Worker.

· Multidisciplinary Collaboration: Working seamlessly alongside health, social care, and multi-agency partners (e.g., SALT, OT, CAMHS/MHST, EPs) to integrate specialist recommendations.

· Specialised Workforce Development: Investing in continuous, research-informed CPD so all staff maintain expert knowledge of complex SEND, neurodiversity, and trauma-informed practice.

Section D: Identifying & Supporting Potentially Vulnerable Groups

While all pupils at Orrets Meadow require specialist SEN provision, we recognise that additional intersecting factors can increase vulnerability. This policy pays particular attention to supporting:

· Pupils with Complex SEND & Unclear/Emerging Profiles: Including children awaiting formal diagnosis across co-occurring neurodevelopmental or medical conditions.

· High Prior Attainers & Dual/Multiple Exceptionality (DME): Neurodivergent pupils demonstrating high cognitive ability alongside specific learning or processing needs.

· Pupils with English as an Additional Language (EAL): Ensuring language acquisition support is provided without conflating multi-lingualism with cognitive difficulty.

· Looked After Children (LAC) & Previously Looked After Children (PLAC): Providing robust, trauma-informed support in partnership with Virtual Schools and Social Care.

· Pupils Accessing Early Help or Child in Need (CIN) / Child Protection (CP) Plans: Ensuring multi-agency safeguarding oversight in line with KCSIE.

· Young Carers & Families Experiencing Hardship or Crisis: Offering practical assistance, signposting, and relational support via our Home School Link Worker.

· Refugee, Asylum-Seeking, or Traveller Families: Providing culturally responsive, welcoming, and accessible support.

· Pupils At Risk of Emotionally Based School Avoidance (EBSA) or Attendance Barriers: Deploying flexible, nurturing, and sensory-informed reintegration pathways to maintain connection and attendance.
Section E: Promoting and Supporting Inclusion

E.1: Governance, Leadership & Collective Responsibility

a) Strategic Oversight & Statutory Duty
Overall strategic responsibility for ensuring Orrets Meadow School remains an outstanding, inclusive provision rests with the Headteacher, Senior Leadership Team (SLT), and the Governing Body. The Governing Body holds leadership accountable for:

· Fulfilling statutory duties under the Equality Act 2010, the SEND Code of Practice (2015), and KCSIE.

· Monitoring the impact of the Accessibility Plan and equal opportunities policies.

· Ensuring school resources and staffing are deployed effectively to meet all statutory EHCP requirements.

b) Quality Assurance & Continuous Improvement

Senior Leaders and Governors actively promote and evaluate inclusive practice across all school systems through regular learning walks, curriculum reviews, pupil progress scrutiny, and stakeholder feedback (pupil and parent voice). Findings directly inform the School Development Plan (SDP) and staff professional development.

c) Whole-School Collective Responsibility

While strategic leadership rests with SLT and Governors, inclusion is the collective responsibility of every member of staff. All teachers, teaching assistants, pastoral staff, administrative personnel, and site teams are expected to embody our relational, trauma-informed ethos, maintaining high expectations and equitable opportunities for all pupils in every interaction across the school day.
E.2 Personalising the Curriculum & Inclusive Enrichment

a) Strategic Leadership & Curriculum Oversight

School Leaders at all levels, including the Governing Body, Headteacher, Deputy Headteacher, and Subject Leaders, are responsible for designing, monitoring, and refining a bespoke curriculum that is deeply personalised to match the complex needs, strengths, and EHCP outcomes of every pupil at Orrets Meadow School.

b) Framework & Ambitious Adaptation

While the National Curriculum provides our academic foundation, we recognise that standard key stage expectations require specialist adaptation. We have developed two bespoke, research-informed curriculum frameworks to ensure every child accesses ambitious, developmentally appropriate learning:
The Early Steps Curriculum: Designed for our most complex cohort and early-stage learners, this framework is informed by extensive research around the Early Years Foundation Stage (EYFS) and Birth to 5 Matters. It focuses on foundational communication, physical development, personal/social growth, and sensory exploration, giving our young people rich opportunities to thrive, regulate, and build essential foundational skills.

The Tailored Steps Curriculum: As pupils progress, our bespoke Steps Curriculum breaks National Curriculum subject content down into clear, aspirational, small-step learning trajectories. This allows teachers to precisely target a child's current developmental stage, celebrate incremental success, and scaffold steady progress towards age-related National Curriculum goals without placing limits on ambition.

c) Long-Term Planning & Adaptive Practice

Our long-term Curriculum Map guides medium- and short-term planning. Specialist teachers break down key concepts into cumulative, small-step sequences, utilising adaptive teaching, visual scaffolding, multi-sensory approaches, and low-arousal environments rather than simplified or limiting worksheets.

d) Equitable Access to Enrichment & Visits

Leaders ensure that the principles of inclusion apply across all school experiences. Educational visits, off-site enrichment, visitor workshops, and structured lunchtime clubs are comprehensively risk-assessed and adapted so that every pupil, regardless of physical, sensory, or emotional needs, can fully participate alongside their peers.

e) Inclusive Ethos & Personal Development

All members of the school community are expected and supported to embody our inclusive ethos. Beyond academic subjects, our curriculum actively fosters Spiritual, Moral, Social, and Cultural (SMSC) development, personal resilience, emotional regulation, and mutual respect through both explicit teaching and relational daily practice.
Section F: Leadership, Strategic Oversight & Specialist Provision

F.1 Strategic Leadership & Governance (Headteacher)

· The Headteacher holds overall statutory responsibility for the leadership, governance, and quality assurance of specialist provision across Orrets Meadow School.

· The Headteacher monitors, evaluates, and strategically plans for the continuous development of inclusive, trauma-informed practice, ensuring full compliance with national statutory standards, KCSIE, and equality legislation.

F.2 Inclusion & EHCP Coordination (Deputy Headteacher)

· As a specialist SEN school, all teaching staff are trained SEN practitioners who directly evaluate and deliver EHCP outcomes. Operational inclusion is strategically led and monitored by the Deputy Headteacher.

· The Deputy Headteacher leads the coordination and alignment of EHCP targets across the school, overseeing the allocation and quality assurance of targeted intervention groups (including daily specialist sessions).

· They maintain strategic oversight of pupil progress, ensuring adaptive provision dynamically evolves to meet emerging needs across the four statutory areas of SEND.

F.3 Therapeutic Provision & Mental Health Leadership (Attachment & Trauma Lead)

· Specialist therapeutic support is overseen by our dedicated Attachment & Trauma Lead.

· The Attachment & Trauma Lead manages internal and external referrals for therapeutic interventions, matching pupils to appropriate relational, sensory, and emotional regulation support.

· They oversee trauma-informed practice across the school, collaborating with class teams, the Home School Link Worker, and external mental health agencies (e.g., CAMHS, MHST, and specialised therapists) to embed therapeutic scaffolding into daily routines.

F.4 Multi-Agency Collaboration

· Orrets Meadow School works in direct strategic partnership with multidisciplinary external agencies—including Speech and Language Therapy (SALT), Occupational Therapy (OT), Educational Psychology (EP), and Child and Adolescent Mental Health Services (CAMHS).

· Strategic leadership ensures external specialist recommendations and therapeutic targets are seamlessly integrated across our curriculum, classroom environments, and IEPs.
F.5 Orrets Meadow Outreach Services & SENAAT

Beyond our internal provision, Orrets Meadow School acts as a specialist hub for inclusive practice across local mainstream and specialist settings. Led by the Head of Outreach Services and the Head of SENAAT (Special Educational Needs Advisory and Assessment Team), our specialist outreach team extends our inclusive mission into the wider educational community by: 

• Specialist Dyslexia & Dyscalculia Teaching: Delivering 1:1 and small-group (up to 1:4) multi-sensory, structured learning, over-learning, and concrete-pictorial-abstract teaching programmes. 

• Diagnostic Assessment & SEN Advisory Support (SENAAT): Conducting qualified diagnostic testing, 1:1 or group screenings, and producing comprehensive assessment reports to identify additional learning needs, inform provision, and facilitate Examination Access Arrangements. 

• Capacity Building & INSET Training: Delivering specialist professional development to mainstream workforces on key SEND subjects, including Dyslexia, Dyscalculia, Working Memory, Handwriting, and Irlen Syndrome.

• Mentoring & Consultation: Offering specialist advice, mentoring, and collaborative liaison with parents, carers, and external agencies to help partner schools maintain inclusive practices.
Section G: Role and Responsibilities of Staff

G.1 Role and Responsibilities of Class Teachers

Class Teachers at Orrets Meadow School are specialist SEN practitioners who hold overall responsibility for the learning, emotional well-being, and progress of every pupil in their class.

a) Inclusive Environment & Classroom Leadership

Class Teachers, supported by Teaching Assistants, lead the design and management of low-arousal, visually structured, and communication-rich learning environments. Pupils spend the vast majority of their time learning alongside their peers within these specialised environments.

b) Adaptive Teaching & Individualised Provision (EHCP Alignment)

Teachers are responsible for planning and delivering high-ambition, broad, and balanced learning opportunities. Rather than relying on traditional differentiation, teachers employ adaptive teaching, environmental modifications, and therapeutic scaffolding so all pupils can access the curriculum and achieve depth of learning.

Each pupil's specific targets are derived directly from their Education, Health and Care Plan (EHCP) and documented within their Individual Education Plan (IEP). Teachers regularly update these plans and maintain proactive, transparent communication with parents/carers regarding their child's progress and provision.

c) Targeted Intervention & EHCP Needs Provision

To address common or specific EHCP outcomes, Class Teachers evaluate pupil profiles and coordinate targeted intervention sessions (held Monday to Thursday). These group and individual sessions deliver targeted support in areas such as social-communication, sensory processing, fine/gross motor skills, and emotional regulation, systematically reducing barriers to learning.

d) Holistic Monitoring & Pupil Progress Reviews

Class Teachers monitor the holistic development of each child, tracking academic attainment, personal growth, sensory needs, and emotional regulation. Termly Pupil Progress Meetings, led by the Headteacher and Senior Leadership Team, provide a structured forum to evaluate data, review EHCP target outcomes, and refine adaptive strategies for the term ahead. Class Teachers play a pivotal role in maintaining positive, relational connections with pupils and building strong, supportive partnerships with families and external professionals.
G.2 Role and Strategic Deployment of Teaching Assistants (TAs)

Teaching Assistants (TAs) are essential co-educators at Orrets Meadow School, playing a vital role in delivering high-ambition provision, supporting emotional regulation, and promoting pupil well-being throughout the school day.

a) Collaborative Classroom Practice

TAs work in close partnership with Class Teachers to co-deliver adaptive teaching strategies, scaffold learning, and facilitate independent skill development. TAs provide targeted regulation support during both structured learning time and unstructured periods, such as breaktimes and lunch times.

b) Specialist & Multi-Agency Interventions

TAs undergo continuous professional development and receive specialised training to deliver expert, therapist-led programmes. These are prescribed by multi-agency partners, including: Speech and Language Therapists (SALT), Occupational Therapists (OT), Educational Psychologists (EP), Child and Adolescent Mental Health Services (CAMHS) / Mental Health Support Teams (MHST)

c) Targeted & Low-Arousal Provision

To address specific Education, Health and Care Plan (EHCP) outcomes or immediate sensory regulation needs, TAs facilitate short, highly focused individual or small-group interventions. These take place either within the classroom or in dedicated low-arousal environments to ensure learning remains low-stress and accessible. Small-group work is deployed when common learning or social-communication goals are shared.

d) Strategic Management & Independence

TA deployment is strategically managed by Senior Leaders, the Inclusion Lead, and Class Teachers. Provision is continuously reviewed to ensure: Maximum impact on pupil progress and emotional well-being, full fidelity to statutory EHCP provision hours, promotion of pupil self-reliance and ensuring support scaffolds independence rather than creating over-reliance.

G.3 School-Based Home School Link Worker
Orrets Meadow School employs a dedicated, full-time Home School Link Worker (HSLW) who plays a key role in our safeguarding, pastoral, and inclusion framework. The primary function of the HSLW is to provide accessible, relational support to families, fostering strong home-school partnerships and delivering proactive Early Help.

Key Functions & Responsibilities:

· Direct Family & Pupil Support: Providing a trusted point of contact for parents and carers, offering advice on emotional well-being, routines, behaviour support, and family resilience. 

· Early Help & Safeguarding: Working alongside Designated Safeguarding Leads (DSLs) in line with Keeping Children Safe in Education (KCSIE) to identify emerging needs early, preventing difficulties from escalating and coordinating supportive intervention plans.

· Multi-Agency Liaison: Representing the school and advocating for families at multi-agency forums, Team Around the Family (TAF) meetings, and in partnership with Children's Social Care and voluntary sector services. 

· Practical Assistance & Signposting: Assisting families with benefit claims, paperwork, attending complex appointments, accessing hardship support (such as food vouchers), and connecting families with specialised local authority and community services. 

· Parent Engagement & Workshops: Facilitating parent groups and workshops to empower carers, share strategies for supporting complex SEND profiles at home, and build community connections. 
Section H: Inclusive Practice
At Orrets Meadow School, our physical environment, daily routines, and staff expertise are purposefully structured to support complex SEND profiles, sensory needs, and emotional regulation.
H1. Staff Expertise & Continuing Professional Development (CPD)

· All staff receive ongoing, specialised training in neurodiversity, adaptive teaching strategies, total communication approaches, and relational/trauma-informed practice.

H.2 Classroom Environment & Adaptive Teaching

· Low-Arousal, Small-Group Learning: Classrooms and teaching spaces are configured for small-group learning, reducing cognitive load and environmental overstimulation.

· Visual Scaffolding & Total Communication: All learning environments embed visual timetables, task planners, visual cue cards, and concrete learning aids as standard universal provision.

· Adaptive Practice: Lessons are dynamically adapted to match individual learning styles, cognitive processing speeds, and physical needs without lowering learning ambition.

H.3 Sensory Regulation & Well-Being

· Sensory Spaces: Purpose-built sensory rooms and low-arousal quiet areas provide accessible spaces for sensory integration, emotional regulation, co-regulation, and mindfulness.

· Outdoor & Active Provision: A dedicated sensory garden and specialised outdoor physical equipment support structured regulation, motor skills development, and independent play.

H.4 Structured Social & Lunchtime Provision

To ensure unstructured times remain positive and supportive, we offer a range of facilitated, structured lunchtime options tailored to diverse interests and sensory needs:

· Quiet & Creative Spaces: Crafting, model making, sewing and reading clubs.

· Inclusive Physical & Sports Activities: Boccia, sitting volleyball, football, netball, and dance.

· Interactive & Social Clubs: Sport, playground, chess, art, and cooperative board games.

Section I: Special Educational Needs

I.1 Holistic Identification and Assessment of Need

i. Pre-Admission & EHCP Baseline: As a specialist SEND provision, all pupils attending Orrets Meadow School have an Education, Health and Care Plan (EHCP). Prior to enrolment, we work closely with the Local Authority, previous settings, health professionals, and families to review EHCP outcomes and establish comprehensive baseline profiles.

ii. Needs-Led Provision: We recognise that many pupils present with complex, overlapping, or emerging needs that may not yet have a formal clinical diagnosis. Our ethos is strictly needs-led: we do not wait for a formal diagnosis to implement specialist strategies. Staff adapt the learning environment, pedagogy, and therapeutic scaffolding immediately to address a child’s presenting needs.

iii. Diagnostic Pathways & External Referrals: Where underlying or co-occurring needs require formal multi-agency assessment (e.g., Neurodevelopmental/ASC pathways, Paediatrics, CAMHS/MHST, Occupational Therapy, or Speech and Language), the school proactively makes referrals to health and specialist services while keeping parents fully informed and supported throughout the process.

iv. Staff Expertise & Complex Profiles: All staff at Orrets Meadow possess proficient knowledge, specialised training, and ongoing professional development in understanding multiple and complex SEND profiles. They continuously evaluate how individual needs interact across the four broad statutory areas: Communication and Interaction, Cognition and Learning, Social, Emotional and Mental Health (SEMH), Sensory and/or Physical Needs. 
v. The Graduated Response in a Specialist Context: In line with the SEND Code of Practice: 0 to 25 years (2015), we utilise the continuous 'Graduated Response' (Assess, Plan, Do, Review). In our specialist setting, this framework drives our daily practice, IEP target setting, and annual EHCP reviews to ensure provision continuously evolves as the child develops.
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I.2 Levels of Intervention Within the Graduated Response
a) Universal – All pupils will benefit from:

· High quality learning through the provision of high-quality teaching; both formal and informal.

· Formal learning and teaching that is adapted to need, enabling all pupils to make strong personal and academic progress.

· On-going and timely assessments which inform any further provision needed.

b) Targeted Support – Some pupils may benefit from:

· Small-group interventions designed to close progress gaps and support pupils in achieving targeted learning and developmental goals.

· Interventions where progress is monitored by the HT, DHT, Class teacher and the adult leading the intervention. If a pupil has not made the required progress, then the appropriate referral will be made to outside professional support (see below).

c) Specialist Support – Specific identified needs:

· Specific targeted intervention for individuals.  These pupils may have specific and/or exceptional needs that require the support from outside professionals.  Recommendations from these specialists are embedded directly into individual pupil profiles and EHCP outcomes.

I.3 Therapeutic Support 

Recognising that emotional regulation and mental well-being are foundational to learning, we provide specialised therapeutic support for pupils requiring targeted social, emotional, and mental health (SEMH) intervention. Staff identify emerging needs through our internal referral framework, enabling timely, personalised placement into high-impact programmes. Our holistic suite of provisions includes: 

· ELSA (Emotional Literacy Support Assistant)
· Play Therapy
· Drawing & Talking
· Feelings Detectives
· Next Steps
· Reflexology
· NHS Mental Health Support Team (MHST)
These interventions empower pupils to build resilience, process trauma, and develop positive emotional coping strategies to thrive within the school environment.
I.4 Multi-Agency Collaboration & Safeguarding Protocols

In achieving provision which meets the wide range of pupils’ differing needs at Orrets Meadow, we are supported by a number of specialised health and educational bodies. 

Those agencies most commonly involved in supporting our pupils include: 

· Health Services:

· Speech and Language Therapy Service to Schools (SALT) 

· Occupational Therapy Service for Pupils (OT) 

· Child and Adolescent Mental Health Services (CAMHS) / NHS Mental Health Support Teams (MHST) 

· School Nursing Service 

· Educational Services:

· Educational Psychology Service (EPS) 

· SENAAT (Special Educational Needs Advisory and Assessment Team) 

Multi-Agency Referrals & Safeguarding Exceptions

Before making a referral to a specialised service, the school consults and collaborates directly with parents or carers. To support this process, our Home School Link Worker works directly with families in need, offering early help, continuous guidance, and an accessible point of contact to build strong home-school partnerships. 

An exception to seeking prior parental consent occurs when the school has information indicating that a pupil may be at risk of harm. In accordance with statutory safeguarding guidance (Keeping Children Safe in Education), if there are concerns regarding a child's safety or well-being, the school acts immediately in line with multi-agency safeguarding procedures by contacting Children’s Social Care. Supported by our Designated Safeguarding Leads (DSLs) and Home School Link Worker, we work in active partnership with social care leads to determine the safest and most supportive course of action for the child and family. 
Section J: English as an Additional Language

J.1 Definition and Rationale

i. The term EAL (English as an Additional Language) is used to refer to pupils whose main language at home is other than English.

ii. EAL pupils bring rich linguistic diversity to our community. We recognise that EAL is distinct from SEND and that acquiring a new language requires tailored support. While conversational fluency often develops within two years, research highlights that developing academic language competence can take between five to seven years. We provide targeted language scaffolding across the curriculum to ensure all EAL pupils achieve their full academic potential. 
iii. Therefore, our main aim is for all EAL pupils to become confident in speaking, listening, reading, and writing to enable them to access the curriculum and communicate effectively. The provision of this support fulfils the requirements of the Equality Act 2010 and the Public Sector Equality Duty, promoting equality of opportunity and celebrating multilingualism.

J.2 Identification and Assessment

i. Pupils with EAL are identified upon starting the school. Language proficiency is assessed upon entry using proficiency descriptors (ranging from 'New to English' to 'Fluent') to establish baseline language support needs.
ii. This assessment will be reviewed termly to record specific progress against EAL targets.

J.3 Provision for EAL pupils

i. EAL pupils acquiring English can be buddied with a confident peer who speaks the same home language or a supportive English-speaking peer. 

ii. Classrooms are highly visualised environments – dual-language texts, labels and visual support within lessons.

iii. Sentence stems and speaking frames are embedded across lessons to scaffold spoken and written English.
J.4 Staff Responsibilities

The teacher is responsible for:

i. Monitoring EAL data and assessing language acquisition against proficiency descriptors alongside academic progress.

ii. Embedding inclusive EAL practices, visual scaffolding, and adaptive teaching strategies within their classroom.

iii. Ensuring appropriate resources are available for EAL pupils.

iv. Liaising and sharing monitoring with the Headteacher.
Section K: High Prior Attainers (HPA), More Able & Dual/Multiple Exceptionality (DME)
K.1 General Definitions
At Orrets Meadow School, we define More Able learners as pupils who demonstrate, or have the potential to demonstrate, high performance across academic subjects, expressive arts, or physical disciplines. We also explicitly recognise Dual and Multiple Exceptionality (DME), pupils who display exceptional ability in specific areas alongside SEND or neurodivergent profiles (e.g., ASC, ADHD, SpLD). We ensure a pupil's additional needs never mask their high potential, nor does high potential obscure their need for support.

K.2 Identification

i. We use a range of strategies to identify higher-attaining and DME pupils. The identification process is on-going and begins when the pupil joins our school, involving staff, pupils, parents and carers.

ii. Data taken into account will include:

· Information from parents and carers

· Information from previous teachers or pre-school records

· Discussions with pupils

· Professional judgement, classwork and test and assessment outcomes.

iii. Indicators of high ability, mastery, and depth include:
· Rapid acquisition, mastery, and application of new concepts.

· Deep curiosity, creative problem-solving, and the ability to link ideas across the curriculum.

· Exceptional verbal, spatial, artistic, musical, or physical skills.   

· Strong reasoning skills, critical thinking, or unique perspectives on complex issues.
i. Pupils identified as More Able or DME are noted on school provision maps and shared with Subject Leaders to ensure their specific talents are actively nurtured through targeted internal and external opportunities.
K.3 Teaching, Learning Curriculum and Organisation

Provision for higher-attaining and DME pupils is embedded within daily adaptive teaching through:

· Focusing on deep understanding, enrichment, and higher-order thinking rather than rushing through content.
· Designing learning tasks accessible to all, while allowing higher attainers to extend their thinking without limits.
· Deploying assistive technology and targeted support so processing, working memory, or fine motor challenges do not hinder a pupil's ability to demonstrate advanced subject knowledge.
· Offering lunchtime clubs, leadership opportunities, and specialist interventions to nurture talent.

Section L: Monitoring and Review

This policy is a working document and will be formally reviewed and updated by the Governing Body every two years, or earlier if required by changes to national statutory guidance.
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