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“To raise the aspirations of every child and give them the confidence to fulfil their potential through positive learning experiences”

This policy/document was reviewed by:

Signed……………………………………………..   Date…………………………..

Position…………………………………………….
AIMS AND EXPECTATIONS:

It is a primary aim of Orrets Meadow that every member of the school community feels valued and respected, and that each person is treated fairly and well. We are a caring community, whose values are built on mutual trust and respect for all. The school regulation, relationship and behaviour policy is therefore designed to support the way in which all members of the school can live and work together in a supportive way. It aims to promote an environment where everyone feels happy, safe and secure. 
The school has three clear school rules for all staff and pupils which are embedded into the day to day life of the school. They are simply worded for the children to understand, so they can follow them easily. 
· Be nice

· Work hard

· Never give up

The school rules are clearly displayed in every classroom in the school.  However, the primary aim of this policy is not a system to enforce rules. It is a means of promoting good relationships, so that people can work together with the common purpose of helping everyone to learn. This policy supports the school community in aiming to allow everyone to work together in an effective and considerate way. 
· The school expects every member of the school community to behave in a considerate way towards others. 
· We treat all children fairly and apply this policy in a consistent way. 
· This policy aims to help children to grow in a safe and secure environment, and to become positive, responsible and increasingly independent members of the school community. 

· The school rewards good behaviour, as it believes that this will develop an ethos of kindness and cooperation. This policy is designed to promote good behaviour, rather than merely deter anti-social behaviour.
Central to our approach is a commitment to being an attachment-aware and trauma-informed school. We recognise that secure relationships are the foundation of all learning and that behaviour is a form of communication. By understanding the impact of early experiences, we ensure our interactions are rooted in empathy, co-regulation, and the physical and emotional safety of every child.  
ORRETS MEADOW’S APPROACH TO REGULATION AND BEHAVIOUR MANAGEMENT: 

At Orrets Meadow we believe that behaviour is communication. Many children and young people who show behaviours, needs often go unrecognised because behaviour can mask a child or young person’s difficulties with communication.

Our Regulation, Relationship and Behaviour policy is based on the Zones of Regulation which are a set of 4 zones that adults in school use to model and frame conversations with children about emotions and behaviours. The zones can then be used by children to support their own regulation. To support children with this, every classroom has a calm/timeout space which has resources to support children with their regulation. Individual children may also have busy hand boxes, or fiddle toys which have specifically and mutually chosen to support a child. The graded coloured self-regulation chart has been developed to reflect our practice in a visual way, making access simple and easy. It is based on zones of regulation and aims to promote self-regulation and behaviour by giving children strategies, choices and consequences and should be used to aid self-reflection. The zones of regulation chart, is displayed in every class but teachers are allowed to present this chart in other formats if they choose as long as the key principles remain. 
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As part of the journey we will support the children in external regulation, co-regulate and to eventually learn self-regulation strategies (see diagram below). We feel that the children learning self-regulation is an essential life skill and will support them in behaviour modification over their life time and it will support them in gaining and retaining friendships and relationships. 
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At Orrets we understand that external regulation, co-regulation and self-regulation is different for all. It could take the form of quiet time, distraction, sensory circuit, a walk around the playground, clear options, a chat with a teacher or TA or time out. Due to this it will be a personalised approach but used in a fair and controlled way. 
Positive Consequences

This approach advocates the importance of rewarding desired behaviours. We aim to recognise hard work, reflection, respect and a self-improving determination. We believe that it is essential that all children are able to receive positive encouragement and have a fair chance to turn around destructive actions and attitudes. The ratio of positive reinforcement should always heavily outweigh the use of sanctions to create a positive, caring environment. For example: praise the pupils lining up as you expect them to rather than focus on the pupils who find it more of a challenge. Below gives examples of positive reinforcement at Orrets Meadow:
House System

Orrets Meadow has chosen to use a House system as a reward system which develops team or group as well as individual responsibility.

We have four Houses:  Earth, Saturn, Mars and Neptune.  Pupils contribute to their houses, earning points through sports competitions, quizzes etc, achieving weekly special merit awards and by behaving well both in school and on the transport.  Scores are announced Friday at the Achievement Assembly.  House meetings are held to choose team leaders, rewards, sports teams, how they will raise money or to raise team spirit.

Merits Assembly

Each Friday afternoon a Merits Award Assembly takes place. Each teacher selects children from their class for working hard, trying their best or being nice. The children receives a rocket with their name on which is displayed on the child’s planet for the following week. They also earn their planet additional points and receive a sticker. 

Celebration Assembly

At the end of each term we hold a special assembly to celebrate achievement and good behaviour. Chosen children receive a silver cup to take home and a certificate. Their photograph is taken and is displayed in the foyer. Photos are shared with parents.
Parent Work Sharing Afternoons

We hold work sharing afternoons where parents are invited in to look through their work with their child and celebrate their school successes. 

Head Boy and Head Girl

To reward good behaviour and being a good role model, children in Year 6 are chosen each term to be Head Girl and Head Boy. The role includes helping the Headteacher lead the Merits Assembly on Fridays, greeting visitors to school and supporting younger children with any problems they may have. Being chosen to be Head Boy or Head Girl promotes independence and boosts self esteem.
Class Rewards

It is at the discretion of the class teacher to use a class based system that rewards children for hard work or good behaviour.  These may include raffle tickets and prizes.  
Other rewards include  

Verbal praise, smiley faces, stickers, certificates eg. For Sportsmanship (Player of the Match), house points for weekly class prizes and special merit award, prizes and certificates for full attendance. 

SANCTIONS AND CONSEQUENCES OF BAD BEHAVIOUR:
“Effective discipline means that we’re not only stopping a bad behaviour or promoting a good one, but also teaching skills and nurturing the connections in our children’s brains that will help them make better decisions and handle themselves well in the future.”
― Daniel J. Siegel, No-Drama Discipline: The Whole-Brain Way to Calm the Chaos and Nurture Your Child's Developing Mind
Unconditional and consistent re-enforcement of positive behaviour is always more effective than sanctions. However, in cases of repeated misbehaviour or when a behaviour incident is extreme, for example, it causes harm to themselves or others, staff will adopt the following steps where appropriate: 

1. De-escalate – support the child to re-align themselves so that they become in control of their own feelings, emotions and actions. 
2. Connect – the adults involved will help the child to find their key person in school. This is the adult at school with which the child has the best ‘connection.’ 
3. Reflect – the key person will support the child to explain, in their words, what has happened. The key person may also need to investigate the incident further using the school’s Incident and Investigation report form (Appendix 2). 
4. Empathise – the key person will support the child to understand how their actions may have impacted others. 
5. Restore – the key person will work with the child to develop a course of action (a sanction) that is logical and purposeful.  The course of action will aim to 4 support the child to change their behaviour, restore a relation and/or fix a problem.
 Logical consequences could include but may not be limited to; 

1. Completing missed work at an agreed time. 

2. Missing break or lunch time play for an agreed period of time. 

3. For the child to pick a structured lunchtime club. 

3. Repairing/restoring/replacing any damaged or broken items or property. 

4. SLT involvement. 

Any logical consequences should be completed with the child’s key person or member of the school’s senior leadership team, if appropriate. 

As well as the above, the repeated misbehaviours or extreme behaviour must be:

 1. Discussed with the child’s family. 

2. Appropriately monitored to ensure that it is not repeated. 

3. Reported to the school’s headteacher or deputy headteacher who may decide to apply other actions such as:  

4. Meeting with the child’s family to develop a personalised plan of action. 

5. Creating and monitoring the impact of a behaviour support plan (BSP). 

6. Excluding the child for a period of days. 

EXCLUSIONS
As a school we promote inclusion, therefore exclusion would only happen as a last resort. Very rarely, if ever, fixed term exclusion will be considered if an incident is sufficiently serious or if poor behaviour continues after parents have been brought into school and extra support and intervention  has been given by school. Should a child receive a fixed term exclusion parents will be asked to come to school and they will be informed about the incident triggering the exclusion. A letter detailing the exclusion will be given to the parent by the Headteacher and work will be given for the pupil to complete during an exclusion of less than 5 days. 

On the agreed date of return parents will be asked to accompany the pupil to school and an appropriate behaviour contract will be drawn up and will be signed by the pupil, parent and Headteacher. If the child is unable to sign through their SEND then the parent can sign on their behalf. This will identify the specific behaviours the child must agree to avoid and will identify strategies the child must employ to reduce the likelihood of receiving another exclusion.
DIFFERENTIATION AND SEN
The pupils at Orrets Meadow all have an EHCP and their needs recognised in their EHCPs. The school’s Provision Map recognises and alerts staff to ‘additional needs’ ie additional to needing help in developing literacy and numeracy skills.  Pen Portraits are written on all children so everyone knows how best to support each child and what their triggers are. These are shared with all staff who may come into contact with the child. The pen portraits identify behaviour triggers, their likes, dislikes and how to best manage their behaviour. 
For pupils who present low level behaviours class teams will create the child a behaviour chart linked to the pupils special interests. 

For pupils who present challenge, or risk harming themselves or others through their behaviours, the Wirral Risk Assessment of Challenging Behaviour is undertaken and a Positive Handling Plan written.

Even though our behaviour system works for the majority of children we have to make a judgement on an individual basis. Some children require a more individualised approach to behaviour management. 

SUPPORTING ASC BEHAVIOURS


· There is a whole school awareness regarding ASC, all staff are trained on how best to work with pupils on the spectrum.  All staff have completed courses or modules on ASC. 

· A sensory circuit is available to children throughout the morning to help them self regulate. Pupils can access this whenever it is required. In the afternoons sensory breaks can be taken whenever required, including running and climbing activities on the playground or pitch.

· As each class has an Additional Needs Provision Map, all staff are aware of pupils with ASC and their particular needs within the triad of impairments. 
· Pen Portraits are shared with all staff and identify the child’s specific needs, likes, distraction techniques and behaviour triggers.

· Environmental changes are made to manage children sensitively, first thing in the morning and at break ASC pupils may be brought in early to settle them.

· Their IEPs will concentrate on the Autism Framework.

· A ‘safe haven’ or quiet room (sensory room) will be available for ASC pupils who may feel distressed.

· Parents’ Support Groups are held regularly in school, and contact between home/school is ongoing.

· Sharing information meeting (end of year) existing class teacher shares how best to support individual pupil’s with the new teacher. 

· Links are made with the appropriate agencies, the ASC Team and Complex Needs Team.
RESTRICTIVE INTERVENTION AND REASONABLE FORCE POLICY

This policy sets out Orrets Meadow School’s approach to the use of positive handling and restrictive interventions, including reasonable force and seclusion, to ensure the safety and welfare of pupils and staff. It applies to all school activities on and off site, including trips and visits. Please refer to the separate policy on Oak Trees Mat website an on the Orrets Meadow website. It goes hand in hand with this policy. 
Policies - Oak Trees Multi Academy Trust
ROLES AND RESPONSIBILITIES:
The role of the class teacher and teaching Assistants
It is the responsibility of the class teacher to ensure that the school rules and class behaviour systems are enforced in their class, and that their class behaves in a responsible manner all of the time. The class teachers in our school have high expectations of the children in terms of behaviour, and they strive to ensure that all children work to the best of their ability. The class teacher treats each child fairly and enforces the behaviour policy consistently. The teacher treats all children in their class with respect and understanding. The class teacher will listen and liaise with the teaching assistants regarding behaviour in their class. 

Staff are responsible for:

· Creating a calm and safe environment for pupils

· Establishing and maintaining clear boundaries of acceptable pupil behaviour 

· Implementing the behaviour policy consistently

· Communicating the school’s expectations, routines, values and standards through teaching behaviour and in every interaction with pupils

· Modelling expected behaviour and positive relationships

· Providing a personalised approach to the specific behavioural needs of particular pupils

· Considering their own behaviour on the school culture and how they can uphold school rules and expectations 
·  Recording behaviour incidents promptly (see appendix 3 for a behaviour log)
· Challenging pupils to meet the school’s expectations
· The senior leadership team (SLT) will support staff in responding to behaviour incidents. 
The role of the Leadership and Management Team
It is the responsibility of the Headteacher and Senior Leadership Team (SLT) under the School Standards and Framework Act 1998, to implement the school behaviour policy consistently throughout the school, and to report to governors, when requested, on the effectiveness of the policy. It is also the responsibility of the Headteacher and SLT to ensure the health, safety and welfare of all children in the school. The Headteacher and SLT support the staff by implementing the policy, by setting the standards of behaviour, and by supporting staff in the implementation of the policy. The Headteacher keeps records of all reported serious incidents of misbehaviour. 

The headteacher and SLT are responsible for:

· Reviewing this policy in conjunction with the Governors

· Approving this policy

· Ensuring that the school environment encourages positive behaviour 

· Ensuring that staff deal effectively with poor behaviour

· Monitoring that the policy is implemented by staff consistently with all groups of pupils

· Ensuring that all staff understand the behavioural expectations and the importance of maintaining them

· Providing new staff with a clear induction into the school’s behavioural culture to ensure they understand its rules and routines, and how best to support all pupils to participate fully

· Offering appropriate training in behaviour management, and the impact of special educational needs and disabilities (SEND) and mental health needs on behaviour, to any staff who require it, so they can fulfil their duties set out in this policy

· Ensuring this policy works alongside the safeguarding policy to offer pupils both sanctions and support when necessary

· Ensuring that the data from the behaviour log is reviewed regularly, to make sure that no groups of pupils are being disproportionately impacted by this policy 
The role of parents

The school works collaboratively with parents, so children receive consistent messages about how to behave at home and at school.
We expect parents to support their child’s learning, and to co-operate with the school, and acceptable behaviours are set out in the home–school agreement. We try to build a supportive dialogue between the home and the school, and we inform parents immediately if we have concerns about their child’s welfare or behaviour. 

If the school has to use reasonable sanctions to teach the child their wrong doing, parents should support the actions of the school. If parents have any concern about the way that their child has been treated, they should initially contact the class teacher. If the concern remains, they should then contact the Headteacher. 

Parents and carers, where possible, should:

· Get to know the school’s behaviour policy and reinforce it at home where appropriate 

· Support their child in adhering to the school’s behaviour policy

· Inform the school of any changes in circumstances that may affect their child’s behaviour

· Discuss any behavioural concerns with the class teacher promptly

· Take part in any pastoral work following misbehaviour (for example: attending reviews of specific behaviour interventions)

· Raise any concerns about the management of behaviour with the school directly, whilst continuing to work in partnership with the school

· Take part in the life of the school and its culture

The school will endeavour to build a positive relationship with parents and carers by keeping them informed about developments in their child's behaviour and the school’s policy, and working in collaboration with them to tackle behavioural issues.

The role of Governors
The Governing Body has the responsibility of setting down these general guidelines on standards of discipline and behaviour, and of reviewing their effectiveness. The Governors support the Headteacher in carrying out these guidelines. The Headteacher has the day-to-day authority to implement the school behaviour and discipline policy, but Governors may give advice to the Headteacher about particular disciplinary issues. The Headteacher must

take this into account when making decisions about matters of behaviour.

The Governing Body is responsible for:

· Reviewing and approving the written statement of behaviour principles 

· Reviewing this behaviour policy in conjunction with the headteacher

· Monitoring the policy’s effectiveness

· Holding the headteacher to account for its implementation
Specific Roles

· Health and Safety Governor

· Well Being Governor

· PSHE Subject Lead
HOME/SCHOOL AGREEMENT
All children, parents and Headteacher sign a home/school agreement which fits in line with the Regulation, Relationship and Behaviour Policy and the Restrictive Intervention and Reasonable Force Policy highlighting a support network and agreed set of goals that we are all working towards.

TRAINING
As part of their induction process, our staff are provided with regular training, including training on:

· The needs of the pupils at the school

· How SEND and mental health needs impact behaviour

· Sensory Circuit

· Zones of Regulation
· Team Teach (if appropriate)

Behaviour management will also form part of continuing professional development.
TRANSITION

Inducting incoming pupils 

The school will support incoming pupils to meet behaviour standards by offering an induction process to familiarise them with the school, staff and the behaviour policy and the wider school culture. This may include:

· Transition pack

· Transition visits (some children will require more than others)

· Meet the teacher

· Teachers will liase with previous schools to gain further information about their individual needs including SEMH. 

· Staff read child’s EHCP before the child starts at Orrets Meadow. 

· A pen portrait is created between the teacher, parent and child. 

Preparing outgoing pupils for transition

To ensure a smooth transition to the next year, pupils have transition sessions with their new teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information related to pupil behaviour issues may be transferred to relevant staff at the start of the term or year (Every Child Has A Story).

ANTI BULLYING

Orrets Meadow signed up to Wirral’s Anti Bullying Strategy (See Anti Bullying Policy) and achieved the Anti Bullying Charter Mark. As part of this the Headteacher, parents and pupils have signed an Anti Bullying Agreement. These are stored in each child’s individual folder in the school office.
MONITORING

The Deputy Headteacher monitors the effectiveness of the behaviour policy on a regular basis. It is also reports to the Governing Body on the effectiveness of the policy and, if necessary, makes recommendations for further improvements. 
REVIEW

The Governing Body reviews this policy annually. The Governors may, however, review the policy earlier than this, if the government introduces new regulations, or if the Governing Body receives recommendations on how

the policy might be improved. 

LEGISLATION, STATUTORY REQUIREMENTS AND STATUTORY GUIDANCE

This policy is based on legislation and advice from the Department for Education (DfE) on:

· Behaviour in schools: advice for headteachers and school staff 2025
· Searching, screening and confiscation: advice for schools 2022
· The Equality Act 2010
· Keeping Children Safe in Education 2025
· Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England, including pupil movement 2023 
· 
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf  

· 

 HYPERLINK "https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3" 
Supporting pupils with medical conditions at school
 2014 

It is also based on the Special Educational Needs and Disability (SEND) Code of Practice 2014
In addition, this policy is based on:

· Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of its pupils 

· Sections 88 to 94 of the Education and Inspections Act 2006, which requires schools to regulate pupils’ behaviour and publish a behaviour policy and written statement of behaviour principles, and give schools the authority to confiscate pupils’ property. 

Unacceptable Behaviours (KCSIE 2025)

All staff receive annual safeguarding training and have read Keeping Children Safe In Education 2025 Part 1 and are aware of the different elements. They understand that children can abuse other children (often referred to as child on child abuse) and that it can happen both inside and outside of school and online. Through training staff recognise the indicators and signs of child on child abuse and know how to identify it and respond to reports.

All staff understand, that even if there are no reports in Orrets Meadow, it does not mean it is not happening, it may be the case that it is just not being reported. As such it is important if staff have any concerns regarding child on child abuse they should speak to their designated safeguarding lead (or deputy) and report all concerns on MyConcern. 

All staff understand the importance of challenging inappropriate behaviours between children, and do not downplay certain behaviours, for example dismissing sexual harassment as “just banter”, “just having a laugh”, “part of growing up” or “boys being boys” as this can lead to a culture of unacceptable behaviours, an unsafe environment for children and in worst case scenarios a culture that normalises abuse leading to children accepting it as normal and not coming forward to report it.

Child on child abuse is most likely to include, but may not be limited to: 

	TYPE OF BULLYING/Behaviour
	DEFINITION

	Emotional
	Being unfriendly, excluding, tormenting

	Physical
	Hitting, kicking, pushing, taking another’s belongings, any use of violence

	Prejudice-based and discriminatory, including:

· Racial

· Faith-based

· Gendered (sexist)

· Homophobic/biphobic

· Transphobic

· Disability-based
	Taunts, gestures, graffiti or physical abuse focused on a particular characteristic (e.g. gender, race, sexuality)

	Sexual
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, inappropriate touching or harassment. 

	Direct or indirect verbal
	Name-calling, sarcasm, spreading rumours, teasing

	Cyber-bullying
	Bullying that takes place online, such as through social networking sites, messaging apps or gaming sites 

	Behaviour incidents online
	Negative interactions and the way pupils relate online. Inappropriate online behaviour including bullying, inappropriate language, the soliciting and sharing of nude or semi-nude images and videos and sexual harassment. 


All staff are clear as to Orrets Meadow’s Safeguarding policy and procedures with regard to child on child abuse and harmful sexual behaviour and the important role they have to play in preventing it and responding where they believe a child may be at risk from it.

Other unacceptable behaviours

	Drugs/Alcohol
	Evidence of or suspicion of drugs or alcohol being taken.

	Mobile Phone 
	Access to mobile phones in school risks distraction, disruption, bullying and abuse. 

	Criminal Behaviour
	Suspicion of criminal behaviour.

	Harmful Sexual Behaviour
	Unwanted sexual behaviour including; sexual harassment, online sexual abuse and sexual violence. 


Harmful Sexual Behaviour

Orrets Meadow takes all of these seriously all incidents of harmful sexual behaviour. We assume that sexual harassment, online sexual abuse and sexual violence are happening in the community, and potentially in the school, even when there are no specific reports. We make it clear that sexual harassment, online sexual abuse and sexual violence (including sexualised language) are unacceptable. Any concerns, however small are logged on Myconcern and are followed up with actions by the DSL. Our pupils are taught about their bodies and how to keep safe in PSHE and through assemblies.

Disruption in lessons, in corridors between lessons, and at break and lunchtimes

· Non-completion of classwork

· Poor attitude

· Repeated breaches of the school rules 

Vandalism deliberately destroying objects or school or other people property. 

Theft Stealing from the school, other children or members of staff. 

Fighting hitting, kicking, shaking, biting, hair pulling, or otherwise causing physical harm.
Possession of any prohibited items. At Orrets Meadow these are:
· Knives or weapons

· Alcohol, drugs, cigarettes

· Stolen items

· inappropriate images

· Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence, or to cause personal injury to, or damage to the property of, any person (including the pupil).

Children that use transport to get to and from school are observed closely by the escorts whilst on the bus. Any unsuitable items are confiscated and this information is relayed to staff at the door on arrival to school. 

Each morning book bags are emptied by the child or a member of staff. Therefore we are aware of items that children bring in and out of school. 

In any of the above situations parents/carers will be informed by phone call or a face to face meeting to discuss their childs behaviour. In serious cases the police will be informed.

Confiscation and searches             

Searching and confiscation is conducted in line with the DfE’s latest guidance on searching, screening and confiscation.

Confiscation

Any prohibited items  found in a pupil’s possession as a result of a search will be confiscated. These items will not be returned to the pupil.

We will also confiscate any item that is harmful or detrimental to school discipline. These items will be returned to pupils after discussion with senior leaders and parents, if appropriate.

Searching pupils’ possessions

Possessions means any items that the pupil has or appears to have control of, including:

· Bags

· Coats

A pupil’s posessions can be searched if there is reason to believe the child has one of the listed prohibited items in their posessions. 

An authorised member of staff can search a pupil’s possessions when the pupil and another member of staff are present. 

As a last resort if we felt a child was in possession of a prohibited item they would be searched following the search guidance. Parents would be fully informed at every stage of this process. 

Appendix 1:
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CHILDREN AND YOUNG PEOPLE’S DEPARTMENT

Risk Assessment of 

Challenging Behaviour



Pupil name: _____________________________________




Year group: _____________________________________




School:        _____________________________________



Completed by: ___________________________________



Completed on: ___________________________________



Proposed review date: _____________________________



Behaviours causing concern

Use the table overleaf to record the first two aspects of the risk assessment

Target

The target column should be used to indicate the person to whom the challenging behaviour is usually directed, using the following key:

Self

The child/young person him or herself

Staff

Members of staff

Visitor

Visitors to the school; members of the public when outside the school

Pupils

Other children/young people

Property
The physical environment

Probability

Record an informed estimate of the likelihood that the behaviour will occur again, ranging from:

HL
Highly likely.  Existing evidence leads staff to conclude that the behaviour is more likely than not to occur again

L
Likely.  There is a possibility that the behaviour will occur again

U
Unlikely.  Although the behaviour has occurred before, the context has changed or can be changed to make it unlikely to happen again

Seriousness

Make a judgement about the seriousness of each predicted behaviour:

A
This would include physical injury requiring medical attention beyond basic first aid; extensive damage to property; significant distress caused to self or others; or lengthy disruption to the normal school routines.

B
This includes physical injury requiring basic first aid within the school; minor damage to property; some distress caused to self or others; or brief disruption to normal school routines.

C
No physical injury or damage to property; minor distress or disruption.

Influencing factors

These are described in more detail in table two.  The numbers relating to each factor may be transcribed as appropriate.

	Behaviour (Risk)
	Target
	Probability
	Seriousness
	Influencing factors

	Verbal aggression (threatening, swearing)
	
	
	
	

	Physical aggression:

Kicking 
	
	
	
	

	Punching
	
	
	
	

	Biting/Scratching/Spitting 
	
	
	
	

	Hair pulling
	
	
	
	

	Intimidation communicated 
by physical action
	
	
	
	

	Other (please specify)
	
	
	
	

	Property destruction
	
	
	
	

	Running away from immediate environment
	
	
	
	

	Running off site
	
	
	
	

	Refusal to move
	
	
	
	

	Use of equipment as weapon (throwing or hitting)
	
	
	
	

	Use of weapon
	
	
	
	

	Other (please specify)
	
	
	
	


Influencing factors

Risk assessment also involves an analysis of the “hazards” – the environmental factors which influence the probability of the behaviour causing concern.  In a school situation, these “hazards” are likely to include features of the daily timetable, and interaction with other children/young people, and even the skills that adults demonstrate when working with the child/young person.

Use the table below to show the factors that are associated with the behaviours causing concern.

	Possible influencing factor
	

	1.Periods of unstructured activity
	

	2.Transition times
	

	3.Availability of dangerous equipment
	

	4.Periods of increased pressure e.g.


a
Home factors (change of home circumstances)


b
School factors (assessment periods, routine changes)


c
Other (please specify)
	

	5.Spaces which involve close physical proximity
	

	6.Particular child/young person/adults (please specify)
	

	7.Other (please specify)
	


Some influencing factors will be particularly closely related to particular behaviours.  You may choose to show this by recording the number relating to each influencing factor in the final column of Table One.  This will enable you to plan your preventative measures more specifically.
Preventative measures
A range of common preventative measures can be taken to reduce the risk associated with challenging behaviour.  Use the table below to show whether these are:

· Currently in place (P)

· Currently being actioned (A)

· Felt to be inappropriate to the particular risks presented (I)

	Preventative measure
	P
	A
	I

	Proactive measures

	Eliciting child/young person view in planning and review
	
	
	

	Providing regular feedback and pastoral support to child/young person
	
	
	

	Involving parent/carer in decision-making and planning
	
	
	

	Involving outside agencies (e.g. Educational Psychologist, Education Social Welfare, Social Care)
	
	
	

	Establishing an individual plan
	
	
	

	Providing regular supervision to staff working with the child/young person
	
	
	

	Adapting curriculum arrangements to reflect challenge, choice and structure levels which are appropriate to the pupil’s assessed needs
	
	
	

	Adapting group arrangements to promote positive peer models and minimise inappropriate contact
	
	
	

	Arranging furniture and other equipment to minimise movement and frustration
	
	
	

	Providing frequent rest or change of activity opportunities
	
	
	

	Establishing a positive teaching programme to increase the child/young person’s range of appropriate skills
	
	
	

	Providing a range of rewards which the child/young person can earn by demonstrating the skills defined in the teaching programme, and through other appropriate behaviour
	
	
	

	Identifying the message communicated by the child/young person’s behaviour
	
	
	

	Agreeing key reactive strategies for handling incidents of challenging behaviour with all staff likely to be in contact with the child/young person, and ensuring that these plans are shared with parents/carers
	
	
	

	Providing staff support at difficult times, such as start of day, changeover between lessons, breaktimes, specific lessons
	
	
	

	Systematically reviewing difficult incidents in order to improve upon practice and learn from experience
	
	
	

	Other proactive measures
	
	
	


	Reactive strategies to respond to early warning signs or an escalating situation

	Active listening


	
	
	

	Environmental adaptation (removing triggers, changing peer/staffing arrangements


	
	
	

	Diversion/distraction to a preferred activity (please specify)


	
	
	

	Assistance in the use of an agreed strategy such as a particular communication symbol, or an exit card (please specify)


	
	
	

	Physical intervention (specify the planned technique)


	
	
	

	Other (please specify)


	
	
	


Key actions

It is expected that any child/young person whose behaviour is challenging will have an individual behaviour management plan.  This will already record many of the preventative and reactive strategies designed to reduce the level of risk presented by the child/young person’s behaviour.  There is no need to repeat these below.  Instead, note the date when this plan was initially drawn up, and its proposed view date, and use the space available below to record any additional measures to be employed to reduce risk and the person responsible for implementing changes.

Date of current individual management plan.

Proposed date for review of current plan.

Challenging behaviour risk

Assessment summary for ____________________________________________________  Completed on ______________________

	Behaviour(s) causing concern
	Environment(s) where it is likely to be shown
	Seriousness

(A, B or C)
	Key preventative strategies
	Key reactive strategies
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