Behaviour and Reward Policy

“To raise the aspirations of every child and give them the confidence to fulfil their potential through positive learning experiences”
This policy/document was reviewed by:

Signed……………………………………………..   Date…………………………..

Position…………………………………………….
AIMS AND EXPECTATIONS:
It is a primary aim of Orrets Meadow that every member of the school community feels valued and respected, and that each person is treated fairly and well. We are a caring community, whose values are built on mutual trust and respect for all. The school behaviour policy is therefore designed to support the way in which all members of the school can live and work together in a supportive way. It aims to promote an environment where everyone feels happy, safe and secure. 
The school has three clear school rules which are embedded into the day to day life of the school. They are simply worded for the children to understand, so they can follow them easily. 

· Be nice

· Work hard

· Never give up
The school council re-wrote the Code of Conduct so it was easier for children to understand. It has 5 clear points:
· Be patient
· Be helpful
· Listen to others
· Be polite and kind to others
· Respect other people and their property
Both the school rules and the Code of Conduct are clearly displayed in every classroom in the school.  However, the primary aim of the behaviour policy is not a system to enforce rules. It is a means of promoting good relationships, so that people can work together with the common purpose of helping everyone to learn. This policy supports the school community in aiming to allow everyone to work together in an effective and considerate way. 
· The school expects every member of the school community to behave in a considerate way towards others. 
· We treat all children fairly and apply this behaviour policy in a consistent way. 
· This policy aims to help children to grow in a safe and secure environment, and to become positive, responsible and increasingly independent members of the school community. 

· The school rewards good behaviour, as it believes that this will develop an ethos of kindness and cooperation. This policy is designed to promote good behaviour, rather than merely deter anti-social behaviour.

REWARDS AND CONSEQUENCES:
House System:Orrets Meadow has chosen to use a House system as a reward system which develops team or group as well as individual responsibility.
We have four Houses:  Earth, Saturn, Mars and Neptune.  Pupils contribute to their houses, earning points through sports competitions, quizzes etc, achieving weekly class prizes or special merit awards and by behaving well both in school and on the transport.  Scores are announced Friday at the Achievement Assembly.  The winning Planet each term earns a reward such as a trip to a place of their choice.  House meetings are held to choose team leaders, rewards, sports teams, how they will raise money or to raise team spirit.
Merits Assembly:

Each Friday afternoon a Merits Award Assembly takes place. Each teacher selects children from their class for working hard, trying their best or being nice. The children receives a rocket with their name on which is displayed on the child’s planet for the following week. They also earn their planet additional points and receive a sticker. 

Celebration Assembly:

At the end of each term parents are invited to a special assembly to celebrate achievement and good behaviour. Chosen children receive a silver cup to take home, a certificate and money as a reward. Their photograph is taken and is displayed in the foyer.
Special Table:

On Friday a child from each class is selected to sit on the ‘special table’ with the Headteacher. During this experience they are first to choose lunch and clubs, they sit on a specially decorated table and have specialised plates and cups. 

Head Boy and Head Girl:

To reward good behaviour and being a good role model, children in Year 6 are chosen each term to be Head Girl and Head Boy. The role includes helping the Headteacher lead the Merits Assembly on Fridays, greeting visitors to school and supporting younger children with any problems they may have. Being chosen to be Head Boy or Head Girl promotes independence and boosts self esteem.
Behaviour system reward:

As part of our new behaviour system each child has an alien lollypop stick with their name on it. If they have remained ‘On-board the spaceship’ all week their alien lollypop stick is placed in the class envelope and during Merits Assembly on Friday one name is picked out of each Class’ envelope and that child receives a reward. 
Class Rewards:
It is at the discretion of the class teacher to use a class based system that rewards children for hard work or good behaviour.  These may include raffle tickets and prizes.  
Other rewards include:  
Verbal praise, smiley faces, stickers, certificates eg. For Sportsmanship (Player of the Match), house points for weekly class prizes and special merit award, prizes and shields for full attendance. 
SANCTIONS AND CONSEQUENCES OF BAD BEHAVIOUR:
The new behaviour system has been designed and contributed to by the Senior Leadership Team, Teaching Staff, Teaching Assistants, Lunchtime Supervision Staff, School Council and Parents (During the parents behaviour workshop). It was important that there is a shared vision for behaviour, rewards and sanctions across the different stakeholders. The system continues to be evaluated termly to ensure effective management of behaviour across Orrets Meadow pupils. It also guarantees a consistent structure for every class in the school that is understood and used by all staff. 
The behaviour system is displayed consistently in each classroom in the school using the same visual aids to support continuity. There are clear guidelines for all staff to follow. 
The New Behaviour System:

[image: image1.wmf]What Planet are you on?

[image: image2.wmf]All children’s aliens will start each new session on on-board the Orrets spaceship. 

First warning step:

· Removal of approval 

(If someone is choosing to model the opposite of the desired behaviour in class)     

· Remind the child of the class system

· State clearly what the expectation is

·  Say ‘I need you to choose to ………or you will choose to have a                  warning’

· The child’s alien is moved to the ‘Thinking Planet’ to give them a chance to think about and sort out their behaviour and conform to the class rules. 
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Second warning step (If behaviour continues):
· Say ‘you have chosen to ………. that means you have chosen to lose 5 minutes of your playtime.’ The child’s alien is moved to ‘Planet 5.’  

· The child will miss 5 minutes of their next playtime. 

· Say ‘I need you to choose ……. Or you will move to the ‘Time Out Planet.’

· The child will lose their star from the board for the week. 
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Third warning step (If behaviour continues):
· Say ‘You have chosen to ……. That means you have chosen to move into the ‘Time Out Planet’ 

· The child’s alien is moved to the ‘Time Out Planet’ 
· This means they will lose the whole of their next playtime.

[image: image5.png]



The Star:

Each child will start each week with a star. If they are given a second warning at any point during the week they will lose their star off the board. At the end of the week the children who have stars remaining on the board get a raffle ticket to place in the class prize draw. At the end of every half term a child’s name from each class will be picked out for super behaviour and win a prize. 

Golden Time:

Children who behave well all week earn their golden time on a Friday afternoon. Children who have struggled to follow rules and behave in an undesirable manner will miss some or all of golden time. 

SUPPORTING MORE EXTREME BEHAVIOUR:

For continued or excessive poor behaviour, it may be necessary to place the child on a behaviour chart.



In addition to the behaviour system, staff agreed the following list of consequences.  They each have a copy. These may also take place to support behaviour in Orrets. 

· Pupil given a verbal warning

· Pupil moved into ‘thinking time/time out room’ during playtime

· Pupil kept in the classroom/sensory room/library to cool down with a member of staff

· Pupil sent to work in a separate place from the class

· Pupil not allowed to return to the class until the beginning of the next session

· Parents will receive a letter/phone call informing them of their child’s behaviour

· Pupil allowed to go out at playtime if they have calmed down or completed their task and no other child would be placed at risk

· Repeated bad behaviour will result in a letter requesting the parents come to school to discuss the problems with a senior member of staff

· Child placed on a behaviour chart
· An IBP will be completed and shared with parents (see Appendix !)

· If necessary a Challenging Behaviour Plan completed and shared with key members of staff.
· Internal exclusion
If these steps fail to improve behaviour of the pupil, then school managers or the Headteacher may need to consider setting up a Positive Handling Plan or even to distinguish whether the setting meets the needs of the child. 
Exclusions
Very rarely, fixed term exclusion will be considered if an incident is sufficiently serious or if poor behaviour continues after parents have been brought into school and extra support and intervention  has been given by school. Should a child receive a fixed term exclusion parents will be asked to come to school and they will be informed about the incident triggering the exclusion. A letter detailing the exclusion will be given to the parent by the Headteacher and work will be given for the pupil to complete during an exclusion of less than 5 days. 

On the agreed date of return parents will be asked to accompany the pupil to school and an appropriate behaviour contract will be drawn up and will be signed by the pupil, parent and Headteacher. If the child is unable to sign through their SEND then the parent can sign on their behalf. This will identify the specific behaviours the child must agree to avoid and will identify strategies the child must employ to reduce the likelihood of receiving another exclusion.
DIFFERENTIATION AND SEN:
The pupils at Orrets Meadow are have an EHCP and their needs recognised in their EHCPs. The school’s Provision Map recognises and alerts staff to ‘additional needs’ ie additional to needing help in developing literacy and numeracy skills.  Pen Portraits are written on all children so everyone knows how best to support each child and what their triggers are. These are shared with all staff who may come into contact with the child. The pen portraits identify behaviour triggers, their likes, dislikes and how to best manage their behaviour. 
If it is considered necessary, an Individual Behaviour Plan (IBP) will be written by the teacher to focus improvements using short term targets and specific strategies. This plan will be developed during a meeting with the Child, Class Teacher, Deputy Head and Parents/Carers. Behaviour charts or behaviour Home/School books may be used to fully share targets and progress with pupils and parents. 
For pupils who present challenge, or risk harming themselves or others through their behaviours, the Wirral Risk Assessment of Challenging Behaviour is undertaken and a Positive Handling Plan written.

POSITIVE HANDLING AND RESTRAINT:
There is an individual policy for positive handling to go alongside this policy. This is an overview of the information it covers:
DCSF guidance on the ‘Use of Force to Control or Restrain Pupils’ was published in April 2010.  This explains the legal power staff have to use force to prevent pupils from committing a criminal offence, injuring themselves or others or damaging property, and to maintain good order and discipline.  A summary of this guidance is kept in the staff room and a full copy in the Behaviour File.

This guidance is intended to help staff feel more confident in using force when they think it is right and necessary.

Force should always be reasonable and proportionate to the circumstances and consequences it is intended to prevent.  The degree of force used should always be the minimum needed to achieve the desired effect.

The guidance clarifies the difference between ‘control’ and ‘restraint’:

Control
Blocking a path/standing between pupils



Ushering a pupil with hand in middle of back



Leading a pupil by the hand

Restraint
When staff physically prevent a pupil from continuing what they are doing after they have been told to stop.

Some examples of situations where reasonable force might be used are:

To prevent a pupil attacking a member of staff or another pupil

To stop a fight between two or more pupils

To prevent a pupil causing deliberate damage to property

To prevent a pupil causing injury or damage by accident, by rough play or by misuse of dangerous materials or objects

To ensure a pupil leaves a classroom where they persistently refuse to do so

To prevent a pupil behaving in a way that seriously disrupts a lesson/school visit or sporting event.

The whole staff were trained by ‘Team Teach’, an approved external provider, in Positive Handling techniques in April 2010. Various new staff have had full 2 day training as old staff have left to keep a gfood ratio of people trained on site. A refresher course is carried out every two years and last took place September 2018.  The majority of staff are trained in additional restraint techniques and any staff not fully trained will not carry out team teach .  Links with other schools enable Orrets to access additional or refresher training as required to ensure all staff are confident and using consistent approaches.
De-escalation and positive behaviour management techniques comprise the main thrust of this training so all staff are aware of the importance of deescalating potentially violent situations by the use of a ‘Help’ script.

The physical restrain techniques are based on providing the maximum amount of care, control and therapeutic support.  Actions taken by staff should always try to be ‘reasonable’ and ‘proportionate’.  This means that staff will use the minimum force necessary to achieve the safety of the child or others, for the shortest time possible, eg holding which restrains a child (without causing injury) until the child calms down.

Following a restraint there should be both a debriefing interview which offers support and a reflective structure for both staff and pupil involved.  All incidents using restraint should be reported, recorded, monitored and evaluated. (Appendix 3 Team Teach Policy)
RECORDING OF INCIDENTS:
Incidents of poor or aggressive behaviour, including bullying, are recorded in the Behaviour book kept in the Headteacher’s Office, and the senior member of staff informed as soon as possible after the event.  Statements of witnesses may also be taken as soon as possible by a senior member of staff.  They will ensure a quiet place to record the statement and that there is no risk of collusion. 

If the Headteacher feels that the guidelines have not been adhered to, then all investigation and taking of witness statements will cease and the incident referred for action in accordance with Safeguarding procedures.

If a formal complaint is received in writing about how a member of staff has dealt with a situation, and initial information gathered by the Head indicates substance to warrant a formal investigation, the employee should be notified as soon as possible and advised to contact their Union or Association.

Additional recording plus reporting to parents is necessary following significant incidents if a restraint technique has been used on a pupil.  This includes the ‘Report of Significant Incident Involving Restrictive Physical Intervention’ in a bound and numbered book.

It will then be the responsibility of the Headteacher or Deputy to report to parents as soon as possible after the incident, initially by phone.  In a situation where harm would arise to a pupil as a result of contact with parents, then the Headteacher/Child Protection Officer will contact Social Services Care and Duty Team or the relevant social worker.

Control and restraint may be used for an emergency as required by the situation.  Once restraint has been used on a pupil, then school must consider putting in place a ‘Positive Handling Plan’ in addition to the Wirral Risk Assessment for Challenging Behaviour and any other Individual Behaviour Plan (see appendix 1 for IBP) This Positive Handling Plan must be discussed and agreed with parents and carers (Appendix 2)

Incidents of the use of restraint will be monitored annually by the Deputy Headteacher and reported to Governors.

SUPPORTING ASD BEHAVIOURS: 

There is an additional behaviour policy for certain children that may have to use a different behaviour model to support their needs i.e. small incentives throughout the day (Appendix 4). The following points give an overview of this.  

· In order to deal sensitively and effectively with ASD pupils who may display challenging behaviour we have a named person (R Wright) to co-ordinate information about these children.

· There is a whole school awareness regarding ASD, all staff have attended Inset on the nature of ASD and the IDP and how best to work with those pupils on the spectrum.  Also staff have access to appropriate LEAS training which school is willing to fund in line with the SDP. All staff have completed courses or modules on ASD. 
· As each class has an Additional Needs Provision Map, all staff are aware of pupils with ASD and their particular needs within the triad of impairments. Pen Portraits are shared with all staff and identify the child’s specific needs, likes, distraction techniques and behaviour triggers.
· Environmental changes are made to manage children sensitively, first thing in the morning and at break ASD pupils may be brought in early to settle them.

· Their IEPs will concentrate on targets for the development of communication, social understanding and flexibility of thought and behaviour.

· A ‘safe haven’ or quiet room (sensory room) will be available for ASD pupils who may feel distressed.
· Parents’ Support Groups are held regularly in school, and contact between home/school is ongoing.

· Links are made with the appropriate agencies, the ASD Team and Complex Needs Team.

· Unacceptable behaviours are managed to reduce the behaviour and maintain the child’s self-esteem.

· Decisions on whether to exclude an ASD pupil are taken in the light of their core difficulties.

ADULT ROLES:
The role of the class teacher

It is the responsibility of the class teacher to ensure that the school rules and class behaviour systems are enforced in their class, and that their class behaves in a responsible manner all of the time. The class teachers in our school have high expectations of the children in terms of behaviour, and they strive to ensure that all children work to the best of their ability. The class teacher treats each child fairly and enforces the behaviour policy consistently. The teacher treats all children in their class with respect and understanding. The class teacher will listen and liaise with the teaching assistants regarding behaviour in their class. 

The role of the Headteacher/Deputy Headteacher
It is the responsibility of the Headteacher and Deputy Head under the School Standards and Framework Act 1998, to implement the school behaviour policy consistently throughout the school, and to report to governors, when requested, on the effectiveness of the policy. It is also the responsibility of the Headteacher and Deputy Head to ensure the health, safety and welfare of all children in the school. The Headteacher and Deputy Head support the staff by implementing the policy, by setting the standards of behaviour, and by supporting staff in the implementation of the policy. The Headteacher keeps records of all reported serious incidents of misbehaviour. 

The role of parents

The school works collaboratively with parents, so children receive consistent messages about how to behave at home and at school. 

The Behaviour  We expect parents to support their child’s learning, and to co-operate with the school, as set out in the home–school agreement. We try to build a supportive dialogue between the home and the school, and we inform parents immediately if we have concerns about their child’s welfare or behaviour. 

If the school has to use reasonable sanctions to punish a child, parents should support the actions of the school. If parents have any concern about the way that their child has been treated, they should initially contact the class teacher. If the concern remains, they should then contact the Headteacher. 
The role of Governors

The Governing Body has the responsibility of setting down these general guidelines on standards of discipline and behaviour, and of reviewing their effectiveness. The Governors support the Headteacher in carrying out

these guidelines. The Headteacher has the day-to-day authority to implement the school behaviour and discipline policy, but Governors may give advice to the Headteacher about particular disciplinary issues. The Headteacher must

take this into account when making decisions about matters of behaviour.
HOME / SCHOOL AGREEMENT

All children, parents and Headteacher sign a home/school agreement which fits in line with the behaviour and discipline policy highlighting a support network and agreed set of goals that we are all working towards.
ANTI BULLYING
Orrets Meadow has signed up to Wirral’s Anti Bullying Strategy (See Anti Bullying Policy) and has achieved the Anti Bullying Charter Mark (2017). As part of this the Headteacher, parents and pupils have signed an Anti Bullying Agreement. These are stored in each child’s individual folder in the school office.
MONITORING

The Deputy Headteacher monitors the effectiveness of the behaviour policy on a regular basis. She also reports to the Governing Body on the effectiveness of the policy and, if necessary, makes recommendations for further improvements. 
REVIEW

The Governing Body reviews this policy annually. The Governors may, however, review the policy earlier than this, if the government introduces new regulations, or if the Governing Body receives recommendations on how

the policy might be improved. 
Appendicies:

1. IBP (Hard copy attached)
2. Positive Handling Plan

3. Positive Handling Policy

4. Behaviour Policy for ASD children who require additional support

                                                                                                                                                                  Appendix 1


Individual Behaviour Plan (I.B.P)

	NAME:

   
	DATE WRITTEN:


	REVIEW DATE:

Weekly review

	OBJECTIVE :


	BASELINE ASSESSMENT:

· 

	SPECIFIC TARGETS
	STRATEGIES
	OUTCOME

	1.


	·  
	


Appendix 2:

Risk Assessment

Team-Teach Positive Handling Plan (PHP) 
Name:





                                Setting: Orrets Meadow
TRIGGER Behaviours: (Describe common behaviours / situations which are known to have led to Positive Handling being required. When is such behaviour likely to occur?) 

TOPOGRAPHY of Behaviour: (Describe what the behaviour looks / sounds like?) 
Luke shows his anger through:

STAGE 1:

STAGE 2:

PREFERRED Supportive and intervention Strategies (Other ways of C.A.L.M.ing such behaviours. Describe strategies that, where and when possible, should be attempted before handling techniques are used)
Verbal advice and support                       Distraction (Known key words, objects etc, likes)

Reassurance                                           Take up Time

C.A.L.M talking/Stance                            Time out (requires a written Plan)

Negotiation                                               Withdrawal (Requires Staff/Carer observation)

Choices/Limits                                         Cool off: Directed /offered (delete as appropriate) Time allowed out to calm.
Humour                                                    Contingent Touch

Consequences                                         Transfer Adult (Help Protocol)

Planned Ignoring                                      Success Reminder

Others?

	 Praise Points / Strengths: (Areas that can be developed and built upon) Please state at least 3 Bridge builders 



Medical Conditions that should be taken into account before physically intervening. 
Preferred Handling Strategies :(Describe the preferred holds: standing, sitting, ground, stating numbers of staff, what “get outs” that can be used when holding, etc)
De-briefing process following incident: (What is the care to be provided)
Recording and notifications required:
Incidents will be recorded in the incident book/positive handling book. 
	Please print: 
	Please sign: 

	Establishment: 
	Name: 

	Placing Authority: 
	Name: 

	Parents/Guardians: 
	Name: 

	Name: 
	Signature: 

	Date:


	___ / ___ / ______ 
	Review Date: 
	___ / ___ / ______ 


Other Factors to Consider: 
· Key behaviour difficulties      
· Our understanding of the behaviour 
· What we want to see instead 
· Environmental Changes that might help 
· How the individual can help 
· How Parents or Carers can help 
· Rewarding progress 
· Monitoring progress 
Registered Limited Company 03770582 Director: G. Matthews Secretary: DJ Matthews Tel: 01403 268928 / 0772 01 06 522 
Appendix 3:
Orrets Meadow

Policy for positive handling 

Legal Framework

Positive handling should be limited to emergency situations and used only in the last resort. Section 550a of the Education act 1996 and DFEE circular 10/98 allow teachers and other members of staff at school who are authorised by the head teacher, to use such force as is reasonable in circumstances where the pupil may need to be prevented from engaging from behaviours which are likely to cause injury to themselves, others or damage property. 

This guidance extends to maintaining good order and discipline for both on and off site activities. 

Positive Handling should only be used in circumstances where all other strategies which do not employ force have been tried and found unsuccessful or in an emergency situation.

Such non-physical intervention strategies will be devised by the class teacher, the senior management team and parents considering individual needs. These might be:

· Using verbal reasoning

· Positive reinforcement in the form of rewards for positive behaviours

· Moving calmly and confidently

· Making clear and simple statements

· Intervening early

· Maintaining eye contact 

· Removing audience from immediate location

· Summoning help

There is no legal definition of force. The criminal law act (1967) allows any person to use such force as is reasonable to prevent an offence (e.g. physical assault being committed). Reasonable force must be a matter of personal judgement. 

All teachers have professional ‘duty of care’ within their jobs which is underwritten in paragraph 58.7 School Teacher Pay and Conditions Document 2009. 

This framework is designed to enable authorised by the head teacher to use force as they deem reasonable in order to prevent pupils from:

· Committing an offence

· Causing personal injury to, or damage to the property of, any person (including the pupil himself) 

For example: 

1. Pupils attacking a member of staff or another pupil

2. Pupils fighting

3. Pupils causing or at risk of causing injury or damage by accident, by rough play or by misuse of dangerous materials, substances or objects 

4. A pupil running in the corridor or stairway in a way which he/she might cause an accident likely to injure himself/others

5. A pupil puts themselves at risk by absconding from class or trying to leave school

*Engaging in a behaviour which is prejudicial to the maintenance of good order and discipline of the school or among its pupils, whether it is during a teaching session or otherwise.

For example:

1. A pupil persistently refuses to obey an order to leave a classroom

2. A pupil is behaving in such a way that is seriously disrupting a lesson

 What we mean by ‘positive handling’

Positive handling is the positive application of force with the intention of protecting the child from harming himself or others or seriously damaging property. 

The proper use of positive handling requires skill and judgement as well as knowledge of the agreed non-formal methods of positive handling in place at our school. 

The decision to use positive handling as a restrictive physical intervention 

must take account of:

· Circumstances

· Be based on an assessment of risks associated with intervention compared with the risks of not employing physical intervention.

· Must only employ a reasonable amount of force – the minimum amount needed considering circumstances and should be applied only for the shortest amount of time. 

Why use positive handling

Positive handling should avert danger by preventing or deflecting a child’s action or perhaps by removing a physical object, which could be used to harm the child or others. 

Positive handling which is skilfully applied may be eased by degrees as the child calms down in response to physical contact. 

It is only likely to be needed if a child appears to be unable to exercise self-control of emotions and behaviour. 

At Orrets Meadow we recognise that the use of reasonable force is only one of the strategies available to secure pupil safety and well being and also to maintain good order and practice. 

Positive handling: The Aims

· To protect every person on the school community from harm

· To protect all pupils against any form of physical intervention which is unnecessary, inappropriate, excessive or harmful

· To provide adequate information and training for staff so that they are clear as to what constitutes a behaviour that requires positive handling

· To deal effectively with a situation that requires the use of positive handling

· To use the minimum degree of force necessary in order to support the child

· To give full support to staff who have been assaulted or have suffered verbal abuse from pupils or others

· To maintain accurate records of incidents where positive handling has been employed

Risk Assessment

Although most children at Orrets Meadow will not require positive handling, staff may have to deal with some young people who exhibit disturbed, distressed and distressing behaviour. It is therefore necessary to carry out risk assessment. We will attempt to reduce risk by managing:

· The environment

· Body language

· The way we talk

· The way we act

And by ensuring that staff are aware of and are adhering to the schools positive handling policy. 

Individual Risk Assessment

The Humans Rights Act (1998) sets the context for the schools’ respect for the individual child. The schools ethos and guidance in this positive is based on the knowledge that every child is entitled to:

· Respect for his/her private life

· The right not to be subjected to inhumane or degrading treatment

· The right to liberty and security

· The right not to be discriminated against in his/her enjoyment of these rights

If we feel that a pupil’s behaviour may merit the use of reasonable force, it is our intention to plan how to respond if such a situation arises. This planning should bear in mind:

· Managing the pupils (both physical and non-physical strategies to de-escalate a situation)

· Involve parents to ensure they are clear and in agreement with the specific action that the school might need to take

· Briefing staff of actions that they may be required to take should the need arise

· Only staff who are informed of the appropriate positive handling techniques may manage the pupil experiencing difficulty

· Ensuring that additional support can be summoned in the form of other staff if a situation arises

·  De-escalation strategies need to be included in the child’s Individual Behaviour Plan (IBP) and changed in accordance with the child’s need

Strategies to manage disruptive behaviour, agreed by staff and governors at Orrets Meadow, are detailed below:

1. Ask pupil to stop negative behaviour and explain consequences of failing to do so

2. Clearly and calmly state what you want them to do. For example ‘Sit down on the chair’

3. Try to distract pupil away from negative behaviour

4. Call another adult for support

5. Continue to talk to the pupil throughout the incident, repeating what they need to do

6. Use agreed positive handling techniques

7. Explain to the child that restraint will be removed as soon as it ceases to be necessary

8. Record incident in book detailing antecedent to the behaviour, the behaviour itself and the consequence of the behaviour

9. Provide respite for those involved

10. If appropriate allow time to discuss incident with pupil

A calm, controlled approach is vital and no staff member should convey to the child in any way that they have lost their temper or are acting out of anger or frustration when handling a situation. Methods of restraint must employ the minimum amount of necessary force for the smallest amount of time. 

Staff at Orrets Meadow will work together in a supportive manner, when positively handling a child, taking into consideration relationships between staff and pupils. 

Restraint must not involve:

· Hitting a pupil 

· Deliberately inflicting pain on the pupil

· Restricting the pupils breathing  

· Contact with sexually sensitive areas

During any incident the restrainers should:

· Offer verbal reassurance

· Cause the minimum level of restriction and movement

· Reduce  the danger of any accidental injury

In an emergency situation, positive handling might involve:

· Physically interposing between pupils

· Blocking a pupils path

· Holding a pupil using agreed strategies

· Leading a pupil gently by the hand/arm

· Shepherding a pupil away by placing a hand in the centre of the back

Record Keeping:

Staff should record all incidents of positive handling in accordance with the school policy and report these to the head teacher:

The class teacher is expected to keep a record of:

· The trigger of the behaviour, a description of the behaviour itself and what strategies were used to diffuse the situation. 

· List of adults involved or who witnessed the behaviour.
· Details regarding parental notification of incident.
As the teacher becomes more familiar with the individuals, their record keeping should present a behaviour pattern, informing staff of triggers and best ways to handle negative behaviours. In these incidents, physical intervention should be planned for, ready to use if the class teacher deems it necessary. This would form part of a behaviour support plan. 

Complaints

We all have a duty of care to the children in our school and we cannot escape our legal responsibilities by avoiding taking appropriate and necessary action. 

Involving parents when an incident occurs, together with a clear policy adhered by staff should help to avoid any complaints.

Appendix 4:
Behaviour Policy for ASD children who require additional support 
Aims of Policy:
This Behaviour Policy highlights the importance of acknowledging academic, social and emotional progression involving the children, their parents and carers to provide a safe, welcoming and inclusive environment. With certain ASD children an individual and different approaches are used to best support the child, this policy therefore works along the information provided on their Pupil Profile.

Encouraging Positive Behaviours:

· Staff model expected behaviour
· Staff have high expectations of pupil behaviour

· All lessons encourage positive behaviours and anything unacceptable is challenged (in a way that is appropriate to the individual child). 

· The PSHE curriculum is carefully planned to ensure coverage of personal, social and emotional issues. 
The Staff Team will:

· Strive to ensure a calm, purposeful and orderly learning environment

· Endeavour to develop positive and supportive relationships with all pupils’ 

· Plan each activity to ensure the aims and instructions are clear

· Communicate on a regular basis with each other to ensure difficulties are contextualised and that well-focused support strategies are implemented

· Share and cascade good/outstanding practice

· Foster close links with parents/carers to ensure mutual and effective support for all pupils’

· Ensure both formally and informally, the maintenance of close links between home and school

· Work closely with external agencies to provide support for all students

Context:

Some of our children:

· Have low self esteem and poor confidence

· Find it difficult to identify and respond with the needs of others

· Are unwilling to participate with activities that don’t directly interest them

· Are casual with respect to considering the morality of their actions
Therefore, they have to be handled carefully so that they understand any wrong doing, without affecting self-esteem and relationships. 

Profiles

All children will have a ‘profile’ which gives a pen portrait of the child and includes; interests, any positive interventions or topics of discussion, any difficulties or quirky behaviours and the best way to handle each individual. If a child requires specific interventions a risk assessment needs to be completed. 

Individual Education Plans (IEP)

Each child has a IEP which targets both academic and social/emotional targets for the children to achieve. This process is evaluated and completed each term.

Behaviour Management Systems

The whole school behaviour system is adapted for certain ASD children. Reward charts will also be used for children’s good behaviour to be acknowledged and rewarded.  

Managing Challenging Behaviour

Orrets Meadow operates strategies for managing challenging behaviours and displays of anger, based on understanding triggers and moods. 

At trigger point:

· To give the child a space to walk around (the main playground)
· Consider whether to deal with the situation then and there or have ‘calm time’ and discuss later when child is ready (sensory room)
· Ask low key questions
· Use distraction
During Escalation:

· Encourage child to stop and take deep breaths

· Remove for the scene to reduce the audience (or remove the audience)

· Allow child to go outside for fresh air

· Stay calm and keep a low/quiet voice

· Keep talk to minimum 

· Provide food/drink as a comfort or distraction
During Rage:
· Ensure that child and staff are safe

· Remove from audience

· Avoid confrontation

· Positive handle using a single elbow to chair or wrap (depending on individual response to this)

During the De-Escalation Period:

· Encourage child to bring down physiological symptoms – breathing, mirroring, talking calmly, reassurance
· Avoid being too judgemental

· Ask students what they need and respond, if appropriate

· Do not ask for information

· Take them away from the situation

· Allow them to work on their own

If an incident occurs

· Give child the opportunity to reflect
· Discuss the incident calmly after the event (if appropriate)
· Consider changing any practices/procedures that contributed to the situation
· Log through SIM’s/Bound book (Head Teacher’s office)/Inform parent
Positive Handling:

See Positive Handling Policy
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